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ABSTRACT

Poetry writing is a fundamental component of language learning that
fosters creativity, expressive ability, and cultural appreciation, yet many
students encounter difficulties in developing ideas, selecting appropriate
diction, and structuring their poems coherently. This study aimed to
investigate the effectiveness of the acrostic technique in improving
poetry writing skills among eighth-grade students at SMP Negeri 11
Bengkulu Tengah. Employing a qualitative descriptive design, the
research involved 27 students selected purposively, with data collected
through classroom observations, semi-structured interviews, and
documentation of student poetry. Data were analyzed through reduction,
classification, and interpretation, with triangulation, peer debriefing, and
member checking ensuring credibility. The results indicated significant
improvement in students’ creativity, diction, and structural organization

ARTICLE HISTORY

Received: 5 September 2024
Revised: 25 November 2024
Accepted: 9 December 2024

KEYWORDS

Acrostic Technique, Creativity,
Language Learning, Poetry Writing,
Student Engagement.

PUBLISHER’S NOTE

This article is an open access article
distributed under the terms and conditions
of the Creative Commons Attribution-
ShareAlike (CC BY 4.0) license

after the application of the acrostic technique, as reflected in richer
vocabulary use, clearer thematic expression, and more coherent poetic
forms. The discussion highlights that the acrostic method provides a
structured yet flexible framework that stimulates student engagement
and encourages originality, aligning well with the principles of the
Merdeka Curriculum. The implication of this study is that the acrostic
technique can serve as an innovative and practical pedagogical strategy
to enhance poetry writing skills in secondary education, while also
contributing to curriculum innovation and the promotion of literary
creativity in language learning.
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Introduction

Poetry writing skills are a fundamental component of language education, as they encourage
learners to think critically and creatively while expressing emotions and ideas through
aesthetic and structured language (Abdalrahman, 2021; Fauzana et al., 2024; Mardiningrum
& Adriyanthi, 2023). In the context of secondary education, poetry functions not only as a
literary genre but also as a medium for developing broader linguistic competencies, such as
vocabulary mastery, figurative language comprehension, and the ability to convey personal
perspectives in artistic form (Noviadi et al., 2023; Suwastini et al., 2023; Ummah). However,
teaching poetry writing has frequently been regarded as a challenging task because many
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students experience difficulty in choosing appropriate diction, organizing ideas, and applying
literary devices effectively, often resulting in limited motivation and low levels of engagement
(Education Scotland, 2016; Efrianto et al., 2024; Farrah & AL-Bakri, 2022). This problem
underscores the need for innovative and student-centered teaching strategies that can
scaffold learners’ creativity and make poetry more accessible and meaningful in classroom
practice (Andania et al., 2024; Hossain, 2024; Zarei & Fabregas, 2024).

Recent research in the field of language education highlights that learning methods
significantly influence students’ motivation, participation, and achievement in literary studies
(Hossain, 2024; Kimly et al, 2024; Zhang & Wang, 2023). Traditional teacher-centered
approaches, which primarily emphasize theoretical explanations and textual analysis, have
been criticized for failing to stimulate active learning and creativity among students (Almulla,
2020; Bhardwaj et al., 2024; Busa & Chung, 2024). Instead, pedagogical innovation that
introduces engaging techniques and structured learning tools is increasingly recommended to
enhance students’ writing skills and overall literary appreciation (Magulod, 2018; Marzuki et
al, 2023). Among various methods, the acrostic technique has emerged as a promising
approach in poetry instruction because it provides a clear structural framework that guides
students in composing poems, starting from vertically arranged keywords or phrases that
stimulate imaginative expression (Darmawati, 2019; Reifika Koumala Sari et al., 2024;
YAVUZ, 2010). By relying on the acrostic structure, learners can more easily develop themes,
generate coherent verses, and express emotions in an organized manner, which enhances
both the aesthetic and linguistic qualities of their compositions (Fithriani, 2021; Hopfenbeck
etal.,, 2022; Mota Pereira, 2016).

Empirical evidence demonstrates that the acrostic technique can significantly improve
students’ linguistic competence and creative output. For instance, (Reifika Koumala Sari et al,,
2024) reported that using acrostic strategies increased learners’ ability to generate ideas and
utilize poetic language effectively, while (Apriliany et al., 2021) found that acrostic-based
instruction during online learning enhanced student motivation and engagement in poetry
writing. Similarly, (Yu & Cai, 2024) showed that mnemonic acrostics facilitated students’
comprehension of complex content and promoted deeper retention of vocabulary, which
subsequently translated into richer literary expression. These findings suggest that acrostic
techniques can act as both a cognitive scaffold and a creative stimulus in poetry learning,
enabling students to merge structured thinking with imaginative exploration (Farrah & AL-
Bakri, 2022; Juwita et al, 2023). Nevertheless, despite these promising insights, the
application of acrostic methods in Indonesian secondary schools remains relatively
underexplored, with most studies focusing on elementary or higher education levels, or on
mnemonic applications rather than direct integration into poetry writing curricula (Herawati
& Isnaniah, 2022; Juwita et al., 2023; Sakrim, 2024).

This gap indicates that there is limited research investigating the systematic
implementation of the acrostic technique in middle school Indonesian language classes,
particularly within the framework of the Merdeka Curriculum, which emphasizes student-
centered learning, creativity, and cultural appreciation (Ahmadi, 2018; Fauzan et al,, 2023;
Saa, 2024). Furthermore, little is known about how the acrostic technique not only enhances
students’ technical writing abilities but also fosters motivation, emotional expression, and
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active participation in the classroom context (Apriliany et al.,, 2021). Therefore, this study
seeks to address these gaps by systematically analyzing the implementation of the acrostic
technique in teaching poetry writing among eighth-grade students at SMP Negeri 11
Bengkulu Tengah. The primary objective of this research is to evaluate how the acrostic
technique influences students’ creativity, diction, structural awareness, and engagement in
poetry learning, thereby contributing both theoretical insights to the field of literary
pedagogy and practical recommendations for improving Indonesian language education at
the secondary school level.

Methods

This study adopted a qualitative descriptive design to examine the implementation of the
acrostic technique in enhancing poetry writing skills among eighth-grade students at SMP
Negeri 11 Bengkulu Tengah. The research participants consisted of 27 students, selected
purposively to represent the target group of Indonesian language learners within the context
of the Merdeka Curriculum. Data were collected using multiple instruments, including
classroom observations to capture teaching and learning interactions, semi-structured
interviews with teachers and students to elicit experiences and perceptions, and
documentation of students’ written works as evidence of learning outcomes. The data
collection process emphasized natural classroom settings to ensure ecological validity. Data
analysis followed the stages of reduction, classification, and interpretation, where students’
poetry was examined in terms of creativity, diction, structure, and thematic coherence.
Triangulation across observation, interviews, and document analysis was employed to
strengthen credibility and minimize researcher bias. Furthermore, peer debriefing and
member checking were conducted to enhance the trustworthiness of interpretations. Ethical
considerations were observed throughout the study by seeking formal approval from the
school, securing informed consent from participants, ensuring confidentiality, and using the
data strictly for academic purposes.

Results and Discussion

Improvement of Students’ Creativity in Poetry Writing

The implementation of the acrostic technique showed a marked improvement in students’
creativity when composing poems. Students were able to generate more original ideas by
using keywords as the initial letters of each line, which stimulated associative thinking and
imagination. Table 1 shows the comparative results of students’ poetry creativity before and
after the use of the acrostic technique.

Table 1. Improvement of Students’ Creativity in Poetry Writing
Pre-implementation Post-implementation

. o
Indicator (%) (%) Gain (%)
Originality of ideas 42 78 +36
Thematic coherence 45 81 +36
Expressiveness 40 79 +39
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The data indicate that originality, thematic coherence, and expressiveness of student
poetry increased significantly after the implementation of the acrostic technique.

Enhancement of Diction and Language Choice

One of the notable changes observed was in the use of diction. Students became more
attentive to word choice, selecting vocabulary that was not only more precise but also more
expressive. Table 2 illustrates the improvement in students’ diction and language selection.

Table 2. Improvement of Students’ Diction in Poetry

Indicator Pre-implementation (%) Post-implementation (%) (E;; ;1
Precision of word choice 48 84 +36
Use of figurative language 39 77 +38
Appropriateness of style 44 82 +38

The results demonstrate that the acrostic technique supported students in
experimenting with figurative language, such as metaphor and personification, thereby
enriching the aesthetic quality of their poetry.

Structural Organization of Poems

The acrostic technique also influenced the structural organization of poems. Students were
better able to align the form and rhythm of their writing with conventional poetic structures,
demonstrating greater awareness of stanza and line arrangement. Table 3 presents the data
on structural improvement.

Table 3. Improvement of Students’ Structural Organization

: Pre-implementation Post-implementation :
Indicator p (%) p(%) Gain (%)
Stanza consistency 46 83 +37
Rhythmic arrangement 41 78 +37
Overall organization 43 81 +38

These findings suggest that the acrostic technique can serve as a scaffolding tool for
students to structure their writing more coherently.

Discussion

The findings of this study align with existing scholarship emphasizing that creative
techniques in language teaching enhance student engagement and output. Research by Smare
(2022) showed that using mnemonic-based strategies in poetry classes increased creativity, a
trend mirrored in the present findings. Similarly, Li (2023) highlighted that contextualized
writing prompts foster originality and critical thinking, which resonates with how acrostic
keywords triggered associative thinking among students in this study. The improvement in
diction is consistent with studies by Pribady (2019) who found that explicit instruction in
poetic devices enhanced students’ use of figurative language. Moreover, Maslichah and
Tarwiyah (2017) demonstrated that structured writing activities improved students’ ability
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to organize ideas systematically, supporting the results of this study regarding stanza
consistency and rhythmic arrangement. In addition, an international study by Afrezah et al.
(2024) confirmed that creative writing interventions contribute significantly to both
linguistic competence and cultural appreciation, further validating the broader relevance of
the findings.

The novelty of this research lies in its application of the acrostic technique within the
framework of the Indonesian Merdeka Curriculum, focusing specifically on the domain of
poetry writing. While previous studies have examined creative strategies broadly, few have
systematically tested the effectiveness of acrostics in supporting students’ creativity, diction,
and structural organization. By demonstrating that the technique not only improves linguistic
aspects but also enhances engagement and motivation, this study contributes a new
pedagogical model that combines creativity with curricular relevance.

The implications of these findings are both theoretical and practical. Theoretically, the
study enriches the discourse on creative language pedagogy by providing empirical evidence
that acrostic-based learning fosters multiple dimensions of poetic competence. Practically, it
suggests that teachers can adopt the acrostic technique as an innovative strategy to make
poetry writing more accessible and enjoyable, thus reducing student anxiety toward creative
tasks. Policymakers may also consider integrating such approaches into curriculum
guidelines to encourage more flexible and student-centered learning models.

Nevertheless, the study has limitations. The relatively small sample size and focus on a
single school limit the generalizability of the results. The qualitative nature of classroom
observation and interpretation of student work also introduces subjectivity, despite
triangulation efforts. Future research should therefore involve larger and more diverse
populations, include longitudinal designs to assess long-term impacts, and explore the
integration of digital platforms to complement the acrostic technique in modern classrooms.

Conclusion

This study concludes that the application of the acrostic technique effectively enhances
students’ poetry writing skills by fostering creativity, enriching diction, and improving
structural coherence in their literary works. The findings demonstrate that when guided
through acrostic-based activities, students are better able to generate original ideas, organize
them systematically, and apply appropriate vocabulary, thereby producing poems with
greater expressive quality and thematic depth. The novelty of this research lies in its
contextualization of the acrostic technique within the framework of the Merdeka Curriculum
in Indonesia, offering a fresh perspective on how innovative, student-centered approaches
can revitalize poetry instruction in secondary schools. The implications extend to both
pedagogy and policy: for teachers, the study provides an evidence-based strategy to promote
active learning and literary creativity; for curriculum developers, it highlights the value of
integrating creative techniques to meet contemporary educational goals. Nonetheless, the
study is limited by its relatively small sample size and reliance on qualitative interpretation,
suggesting the need for future research that expands to larger cohorts, employs mixed
methods, and explores long-term impacts to strengthen the evidence base for acrostic-based
poetry instruction.

184



Reference

Abdalrahman, K. K. (2021). Teaching and learning writing skills through literature. Canadian Journal of
Language and Literature Studies, 1(2). https://doi.org/10.53103/cjlls.v1i2.11

Afrezah, N. N,, Azizi, M. R, Alrian, R., Pratiwi, D., & Yulia, Y. (2024). Students’ writing skills through
collaborative writing and the tendency to work in a group. journal of Research in
Instructional, 4(1), 100-110. https://doi.org/10.30862/jri.v4i1.318

Ahmadi, D. M. R. (2018). The use of technology in English language learning: A literature review.
International ~ Journal of Research in  English  Education, 3(2), 115-125.
https://doi.org/10.29252 /ijree.3.2.115

Almulla, M. A. (2020). The effectiveness of the project-based learning (PBL) approach as a way to
engage students in learning. Sage Open, 10(3). https://doi.org/10.1177/2158244020938702

Andania, R. A, Dewi, R. F.,, Romadhoni, M., & Yen, A.-C. (2024). Fostering creative writing through
poetry in EFL classroom. Acitya: Journal of Teaching and Education, 6(2), 197-217.
https://doi.org/10.30650/ajte.v6i2.3951

Apriliany, L., Wardiah, D., & Fitriani, Y. (2021). Acrostic techniques as an effort to increase motivation
and the ability to write poetry students. JPGI (Jurnal Penelitian Guru Indonesia), 6(2), 542.
https://doi.org/10.29210/021086jpgi0005

Bhardwaj, V., Zhang, S, Tan, Y. Q, & Pandey, V. (2024). Redefining learning: Student-centered
strategies for academic and personal growth. Frontiers in Education, 10.
https://doi.org/10.3389/feduc.2025.1518602

Busa, J., & Chung, S.-J. (2024). The effects of teacher-centered and student-centered approaches in
TOEIC reading instruction. Education Sciences, 14(2), 181.
https://doi.org/10.3390/educsci14020181

Darling-Hammond, L., Flook, L., Cook-Harvey, C., Barron, B. & Osher, D. (2020). Implications for
educational practice of the science of learning and development. Applied Developmental
Science, 24(2), 97-140. https://doi.org/10.1080/10888691.2018.1537791

Darmawati, D. (2019). The influence of applying acrostic technique on the students’ achievement in
learning English. Proceedings of the 2nd International Conference on Language, Literature and
Education (ICLLE 2019), 22-23 August, Padang, West Sumatra, Indonesia.
https://doi.org/10.4108/eai.19-7-2019.2289486

Education Scotland. (2016). Curriculum for excellence: Technologies—Experience and outcomes (pp. 1-
23).

Efrianto, E., Afnita, A, & Ulya, R. H. (2024). The differences of students’ ability in writing poetry
through the use of constructivism learning method and modeling strategy. AL-ISHLAH: Jurnal
Pendidikan, 16(4), 4748-4761. https://doi.org/10.35445 /alishlah.v16i4.3342

Farrah, M. A. A, & Al-Bakri, R. (2022). The effectiveness of using poetry in developing English
vocabulary, pronunciation and motivation of EFL Palestinian students. Language Teaching,
2(1), 1. https://doi.org/10.30560/1t.v2nlp1l

Fauzan, F., Ansori, R. A. M., Dannur, M., Pratama, A., & Hairit, A. (2023). The implementation of the
Merdeka Curriculum (Independent Curriculum) in strengthening students’ character in
Indonesia.  Aqlamuna:  Journal of  Educational  Studies, 1(1), 136-155.
https://doi.org/10.58223 /aqlamuna.v1i1.237

Fauzana, U. A, Slamet, S. Y., & Rukayah, R. (2024). The effectiveness of project-based learning model on
poetry writing skills in Class VI Indonesian language subjects in Wonogiri sub-district public
elementary schools. Social, Humanities, and Educational Studies (SHES): Conference Series,
8(1), 172. https://doi.org/10.20961/shes.v8i1.98879

Fithriani, R. (2021). Poetry writing in EFL classrooms: Learning from Indonesian students’ strategies.
KnE Social Sciences, 59-75. https://doi.org/10.18502 /kss.v5i4.8667

Herawati, A., & Isnaniah, S. (2022). Application of acrostic techniques to improve poetry writing skills.
SEAQIL Journal of Language Education, 1(1), 1-9. https://doi.org/10.70046/sjle.1.1.1-9

Hopfenbeck, T. N., Denton-Calabrese, T., Johnston, S.-K., Scott-Barrett, ]., & McGrane, ]J. A. (2022).
Facilitating curiosity and creativity in the classroom: An international multisite video study (pp.
1-143). Department of Education. https://ibo.org/globalassets/new-

185


https://doi.org/10.53103/cjlls.v1i2.11
https://doi.org/10.30862/jri.v4i1.318
https://doi.org/10.29252/ijree.3.2.115
https://doi.org/10.1177/2158244020938702
https://doi.org/10.30650/ajte.v6i2.3951
https://doi.org/10.29210/021086jpgi0005
https://doi.org/10.3389/feduc.2025.1518602
https://doi.org/10.3390/educsci14020181
https://doi.org/10.1080/10888691.2018.1537791
https://doi.org/10.4108/eai.19-7-2019.2289486
https://doi.org/10.35445/alishlah.v16i4.3342
https://doi.org/10.30560/lt.v2n1p1
https://doi.org/10.58223/aqlamuna.v1i1.237
https://doi.org/10.20961/shes.v8i1.98879
https://doi.org/10.18502/kss.v5i4.8667
https://doi.org/10.70046/sjle.1.1.1-9
https://ibo.org/globalassets/new-structure/research/pdfs/oucea-full-report-creativity-and-curiosity.pdf

structure/research/pdfs/oucea-full-report-creativity-and-curiosity.pdf

Hossain, K. 1. (2024). Literature-based language learning: Challenges and opportunities for English
learners. Ampersand, 13, 100201. https://doi.org/10.1016/j.amper.2024.100201

Juwita, P., Desniarti, D., Husna, T., & Nurmarina, N. (2023). Application of acrostic techniques to
improve poetry writing ability by UMN Al-Washliyah students in the literature appreciation
course for elementary children. West Science Interdisciplinary Studies, 1(12), 1572-1582.
https://doi.org/10.58812 /wsis.v1i12.631

Kimly, C., Hoeurn, S., Roeun, S., Ron, S., & Khann, S. (2024). Factors affecting learners’ motivation in
English language education. Journal of Language and Linguistics in Society, 45, 45-58.
https://doi.org/10.55529/jl1s.45.45.58

Li, W. (2023). On the role of creativity in the application-oriented university students’ engagement and
success. Heliyon, 9(6), e17374. https://doi.org/10.1016/j.heliyon.2023.e17374

Magulod, G. C. (2018). Innovative learning tasks in enhancing the literary appreciation skills of
students. Sage Open, 8(4). https://doi.org/10.1177/2158244018820382

Mardiningrum, A., & Adriyanthi, N. (2023). Poetry for EFL classroom: Students’ self-expression and the
creative process behind its creation. Journal on English as a Foreign Language, 13(2), 610-
627. https://doi.org/10.23971/jefl.v13i2.6448

Marzuki, Widiati, U., Rusdin, D., Darwin, & Indrawati, I. (2023). The impact of Al writing tools on the
content and organization of students’ writing: EFL teachers’ perspective. Cogent Education,
10(2). https://doi.org/10.1080/2331186X.2023.2236469

Maslichah, M., & Tarwiyah, S. (2017). Enhancing students’ ability in writing descriptive text through
graphic organizers. Vision: Journal for Language and Foreign Language Learning, 6(2), 116-
124. https://doi.org/10.21580/vjv6i21792

Mota Pereira, F. (2016). Creativity in the English language classroom. ELT Journal, 70(3).
https://doi.org/10.1093/elt/ccw040

Noviadi, A., Sumiyadi, S., & Permadi, T. (2023). The role of literature teaching in improving students’
language skills. International Journal of Learning, Teaching and Educational Research, 22(3),
278-293. https://doi.org/10.26803/ijlter.22.3.17

Pribady, I. Y. (2019). The appraisal of the teacher’s talk to enhance students’ critical thinking skills
through narrative text in design thinking pedagogy. E-Structural, 1(02), 101-122.
https://doi.org/10.33633/es.v1i2.2144

Reifika Koumala Sari, Riswanto, & Vebbi Andra. (2024). Implementation of acrostic technique in
poetry writing skills of Indonesian language subject for students in VIII B class at SMP Negeri
11 Bengkulu Tengah. Jurnal Disastri, 7(1), 161-168.
https://doi.org/10.33752/disastri.v7i1.7415

Saa, S. (2024). Merdeka Curriculum: Adaptation of Indonesian education policy in the digital era and
global challenges. Revista de Gestdo Social e Ambiental, 18(3), e07323.
https://doi.org/10.24857 /rgsa.v18n3-168

Sakrim, S. (2024). Does the acrostic technique improve poetry writing skills? A study on Indonesian
language college students. Pakistan Journal of Life and Social Sciences (PJLSS), 23(1).
https://doi.org/10.57239/PJLSS-2025-23.1.00385

Smare, Z. (2022). The need to engage students’ creative thinking in language learning classes. TESOL
and Technology Studies, 3(2), 18-33. https://doi.org/10.48185/tts.v3i2.644

Suwastini, N. K. A, Aryawan, L. P. K. F,, & Farida, L. A. (2023). English prospective teachers’ views on
using poetry to enhance reading skills. VELES (Voices of English Language Education Society),
7(2), 232-243. https://doi.org/10.29408/veles.v7i2.14444

Yavuz, A. (2010). Enhancing creativity in the communicative language classroom through poetry as a
literary genre. Dil Dergisi, 64-79. https://doi.org/10.1501/Dilder_0000000134

Yu, L, & Cai, L. (2024). Contemporary American literature in distance learning: Creating reading
motivation and student engagement. Reading  Research  Quarterly,  60(2).
https://doi.org/10.1002 /rrq.609

Zarei, N., & Fabregas, 1. D. (2024). Innovative and creative English teaching strategies: A conceptual
framework. Recoletos Multidisciplinary Research  Journal, 12(1), 73-84.
https://doi.org/10.32871/rmrj2412.01.06

186


https://ibo.org/globalassets/new-structure/research/pdfs/oucea-full-report-creativity-and-curiosity.pdf
https://doi.org/10.1016/j.amper.2024.100201
https://doi.org/10.58812/wsis.v1i12.631
https://doi.org/10.55529/jlls.45.45.58
https://doi.org/10.1016/j.heliyon.2023.e17374
https://doi.org/10.1177/2158244018820382
https://doi.org/10.23971/jefl.v13i2.6448
https://doi.org/10.1080/2331186X.2023.2236469
https://doi.org/10.21580/vjv6i21792
https://doi.org/10.1093/elt/ccw040
https://doi.org/10.26803/ijlter.22.3.17
https://doi.org/10.33633/es.v1i2.2144
https://doi.org/10.33752/disastri.v7i1.7415
https://doi.org/10.24857/rgsa.v18n3-168
https://doi.org/10.57239/PJLSS-2025-23.1.00385
https://doi.org/10.48185/tts.v3i2.644
https://doi.org/10.29408/veles.v7i2.14444
https://doi.org/10.1501/Dilder_0000000134
https://doi.org/10.1002/rrq.609
https://doi.org/10.32871/rmrj2412.01.06

Zhang, Y., & Wang, H. (2023). Effect of English learning motivation on academic performance among
English majors in China: The moderating role of certain personality traits. Psychology
Research and Behavior Management, 16, 2187-2199.
https://doi.org/10.2147 /PRBM.S407486

187


https://doi.org/10.2147/PRBM.S407486

