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Abstract  
This study aimed to examine the effect of the paired storytelling learning 
model on the creative writing skills of fifth-grade students at Istiqomah Islamic 
Elementary School, West Ungaran District, Semarang Regency. A quantitative 
quasi-experimental design was employed using a nonequivalent control group 
design. The study involved all 68 fifth-grade students selected through 
saturated sampling, consisting of 33 students in class V A as the control group 
and 35 students in class V B as the experimental group. The independent 
variable was the paired storytelling learning model, while the dependent 
variable was students’ creative writing skills. Data were collected using a 
creative writing test and analyzed through prerequisite tests, including 
normality and homogeneity tests, followed by hypothesis testing using a t-test. 
The results showed that the paired storytelling learning model had a 
significant effect on students’ creative writing skills, as indicated by the t-count 
value, which was higher than the t-table value (5.145 > 2.000). Therefore, the 
null hypothesis was rejected and the alternative hypothesis was accepted. 
These findings indicate that paired storytelling is an effective instructional 
model for improving elementary students’ creative writing skills. The study 
contributes empirical evidence that collaborative storytelling activities can 
support students in developing ideas, organizing narratives, and expressing 
imagination more creatively in written form.  
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Introduction 
Global Students' creative writing skills play a crucial role in the learning process in elementary 

schools, particularly in the Indonesian language subject. The goal of learning Indonesian is to teach 

students to communicate with others correctly and effectively, both orally and in writing. One 

important aspect of written communication is creative writing skills, which serve as a means to 

express ideas, thoughts, imaginations, and feelings in an engaging and meaningful written form. 

Therefore, creative writing skills, especially for fifth-grade elementary school students, need to be 

addressed so that they are able to express their thoughts coherently, logically, and creatively 

(Ahıskalı & Maltepe, 2023; Babayigit, 2019; Dalman, 2016; Mata & Gavrilut, 2025). 

According to Tarigan (2013), writing is a language skill used to communicate indirectly, 

allowing someone to convey ideas and thoughts to others through written language. Meanwhile, 

creative writing is a writing ability that emphasizes not only linguistic aspects, but also aspects of 

imagination, creativity, and originality in producing a written work (Barton et al., 2024; Carey et al., 

2022; Kosasih, 2017). Creative writing skills are a very important aspect in learning Indonesian, so 

teachers and students must master them (Ayu et al., 2023; Pardede, 2025). Learning Indonesian 

can train students' imagination and creativity and make it easier for them to express ideas in 
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written form. However, in reality, many students still experience difficulties in creative writing, 

such as difficulty finding ideas, developing stories, and lack of confidence in writing. This causes 

their writing skills to not develop optimally. 

Based on the results of the researcher's observations during Internship 3 which was 

conducted at SD Islam Istiqomah Ungaran, it was found that in learning activities, students' creative 

writing skills were still at a low level. Observations showed that of the 35 students in the class, only 

a small number were able to write stories with a coherent and interesting plot. Most students 

experienced difficulty in developing ideas into a complete story. In the short story writing activity, 

for example, of the 10 students assigned to write, as many as 7 students produced writing that was 

still simple, unstructured, and lacked imaginative development. In addition, several students 

appeared hesitant and needed a long time to start writing. 

Researchers also observed that students' low creative writing skills are due to the lack of 

variety in the learning models currently used. Teachers tend to use conventional learning models, 

thus providing students with fewer opportunities to practice active and creative writing. This 

condition results in learning that is less engaging and unable to stimulate student creativity. 

Therefore, innovative learning models are needed that can actively engage students in the learning 

process. 

One learning model that can be used is paired storytelling. This model is a cooperative 

learning model that involves students working in pairs to compose and develop a story 

(Akinkurolere Susan Olajoke, 2024; Oktaviani et al., 2021; Stevens & Slavin, 1995). In its 

implementation, students exchange ideas, complete the story, and develop their imaginations 

together. This model not only trains listening and creative writing skills but is also highly effective 

in improving creative writing skills because students are trained to construct a storyline, develop 

characters, and express ideas in writing. 

Research conducted by Akhlaq (2023) shows that the paired storytelling learning model can 

significantly improve students' language skills, including writing. Another study by Ningsih (2020) 

also shows that this model can increase active student participation and create a pleasant learning 

atmosphere. Furthermore, research by Kusuma (2021) states that the use of the paired storytelling 

model produces better results than conventional learning models in improving language skills. 

The paired storytelling learning model has several advantages, including encouraging active 

interaction between students, enhancing imagination through storytelling activities, and practicing 

the ability to organize and develop ideas systematically. Furthermore, this model provides 

opportunities for students to collaborate in creating creative writing, thereby increasing their 

motivation and confidence in writing (Chen & Yeh, 2025; Huda, 2014; Lee, 2019). 

Although previous studies have reported the general effectiveness of the paired storytelling 

model in improving language skills and increasing student participation, most of these studies focus 

broadly on writing ability without specifically examining its impact on creative writing skills at the 

elementary school level. In addition, earlier research tends to emphasize classroom engagement 

and learning atmosphere rather than providing empirical evidence related to how this model 

systematically develops students’ creativity in constructing storylines, characters, and imaginative 

ideas in written form. Furthermore, there is still limited research that applies this model to fifth-

grade students within the context of elementary education and measures its effectiveness through 

rigorous assessment of creative writing outcomes. This gap indicates the need for a more focused 
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investigation into how the paired storytelling model directly influences students’ creative writing 

skills in a specific educational setting. 

Based on the data analysis, this study aimed to examine the effect of the paired storytelling 

learning model on the creative writing skills of fifth-grade students at Istiqomah Islamic 

Elementary School, West Ungaran District, Semarang Regency. The findings demonstrate that the 

paired storytelling learning model has a significant positive effect on students’ creative writing 

skills, as indicated by the higher achievement of students in the experimental class compared to 

those in the control class. This study contributes empirical evidence that paired storytelling can be 

used as an effective and meaningful instructional model in creative writing learning at the 

elementary school level. In addition, the study provides a practical contribution for teachers by 

offering an alternative learning model that encourages student interaction, idea development, 

imagination, and confidence in producing creative written texts. 

Method 
This study employed a quantitative research method, namely a quasi-experimental one, involving a 

control group, but unable to control all external variables that could influence the experiment. The 

design employed a Nonequivalent Control Group Design (Kim & Steiner, 2016; Reichardt, 2002; 

Sugiyono 2019). The research design applied in this study was a Quasi-Experimental Design in the 

form of a Nonequivalent Control Group Design. The location chosen for the study was Istiqomah 

Islamic Elementary School, West Ungaran District, Semarang Regency. The study was conducted 

during the even semester of the 2026/2027 academic year. 

The independent variable in this study was the paired storytelling learning model, 

symbolized by (X). The dependent variable was the students' creative writing skills, symbolized by 

(Y). The population of this study was fifth-grade students of Istiqomah Islamic Elementary School, 

West Ungaran District, Semarang Regency. The sample for this study included 68 fifth-grade 

students of Istiqomah Islamic Elementary School. Class V A consisting of 33 students served as the 

control class and class V B consisting of 35 students served as the experimental class. This study 

used a saturated sampling technique, a sampling technique in which the entire population will be 

used as a sample because the number is relatively smaller and still allows for a comprehensive 

study. With this technique, all students included in the research population will be used as research 

subjects, so that the results obtained are more representative without any selection based on 

certain criteria.  

Data collection that will be used is a written test to measure creative writing skills in 

students through the paired storytelling learning model (Sufian et al., 2023; Waluyo et al., 2025; 

Weyant, 2022). This written test is the main instrument as a data collection tool in the study. The 

instrument in this study was a creative writing skills assessment rubric, which was validated by 

two experts teachers of SD Islam Istiqomah Ungaran who were chosen because they had direct 

experience in teaching Indonesian and understood the characteristics of class V students. Based on 

the Gregory Test, the validity index of the test instrument is 0.87, which indicates a very high level 

of validity. Therefore, the instrument is considered highly appropriate and feasible for use in 

collecting research data. 

A normality test can be considered a normal distribution if the significance or probability 

value is >0.05. A sample population with a normal distribution is considered to have a significance 

value >0.05, while the homogeneity test uses the following decision-making basis: a significance 
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value >0.05 indicates that the variation in two or more data populations is homogeneous (the 

same), and a significance value <0.05 indicates that the variation in two or more data populations is 

not the same (inhomogeneous). The correlation test in this study used a point biserial correlation 

test because the researcher wanted to determine whether or not the paired storytelling learning 

model had an effect on creative writing skills. Hypothesis testing was used to test whether the 

hypothesis used in this study was acceptable or not. First, the hypothesis test was conducted by 

formulating the following hypothesis: 

Ha: µ = 0: There is an effect of the paired storytelling learning model on creative writing skills in 

fifth-grade students of Istiqomah Islamic Elementary School, West Ungaran District, 

Semarang Regency. 

Ho: µ ≠ 0: There is no effect of the paired storytelling learning model on creative writing skills in 

grade V students of Istiqomah Islamic Elementary School, West Ungaran District, Semarang 

Regency. 

Result and Discussion 
Result 

The normality test is used to determine whether the obtained data is normally distributed. The 

normality test was performed using SPSS version 27 using the Kolmogorov-Smirnov technique. A 

normal distribution is considered to exist if the significance or probability value is >0.05. A 

population sample with a normal distribution is considered to have a significance value >0.05. 

Table 1. Normality Test Results Tests of Normality 

Class 
Kolmogorov-Smirnov 

Statistic Df Sig. 
Post Test Eksperimen .128 35 .156 
Post Test Control .124 33 .200 

Based on the table above, it can be seen that the posttest significance value of the 

experimental class and the control class is > 0.05, so the data is normally distributed, so the 

statistical analysis used is the parametric test. 

The homogeneity test is used to determine whether data originates from the same variant 

group. The decision-making criteria for the homogeneity test are: if the sign > 0.05, the data is 

homogeneously distributed; if the sign < 0.05, the data is not homogeneously distributed. 

Table 2. Homogeneity Test Results Tests of Homogenity of Variances 
Levene Statistic df1 Df2 Sig. 

2.056 1 66 .156 

Based on the table above, it can be seen that the posttest significance value of the 

experimental class and the control class is > 0.05, so the data is normally distributed, so the 

statistical analysis used is the parametric test. 

The homogeneity test is used to determine whether data originates from the same variant 

group. The decision-making criteria for the homogeneity test are: if the sign > 0.05, the data is 

homogeneously distributed; if the sign < 0.05, the data is not homogeneously distributed. 

Table 3.  Homogeneity Test Results 
LeveneStatistic df1 Df2 Sig. 

2.056 1 66 .156 
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Based on the table above, it can be seen that the significance value is 0.156, where this value 

is > 0.05, so the data is distributed equally (homogeneous). 

The correlation test conducted in this study was a point biserial correlation test using Microsoft 

Excel. Based on the results, the following data were obtained: 

M1  = 82,71 
M2 = 69,09 
p = 0,515  
q  = 0,485  
Sdt = 11,27  
rpb = 0,757  
N-2 = 66  
t count = 9,40  
t table   = 2,00 

(Complete calculations can be found in the appendix on page 100) The correlation test was 

performed using the following formula: 

rpb = 
(𝑀1−𝑀2)

𝑆𝐷𝑡
√𝑝𝑞 

rpb = 
(82,71−69,09)

12,74
√0,515x0,485 

rpb = 
13,62

12,74
√0,2498 

rpb =1,07×0,50  
rpb =0,535 

After the rpb value is obtained, the correlation significance test is continued using the t-test with 

the formula: 

th = rpb √
𝑁−2

1−𝑟𝑝𝑏
2  

th = 0,535 √
66−2

1−0,5352
 

th = 5,145 
Based on the results of the biserial point correlation test, the rpb value was 0.535. In the t 

test, the th value was 5.145. With a significance level of α = 0.05. The total number of students is 68, 

then df = 68-2 = 66. From the t distribution table for the 2-tailed test, the t table value is 2.000. So t 

count > t table (5.145 > 2.000) means that there is an influence of the paired storytelling learning 

model on creative writing skills in class V students of Istiqomah Islamic Elementary School, West 

Ungaran District, Semarang Regency. Hypothesis testing was conducted to determine whether the 

proposed hypothesis was accepted or rejected. The hypotheses to be tested were as follows: 

1) Alternative Hypothesis (Ha): It is suspected that the paired storytelling learning model has an 

effect on the creative writing skills of fifth-grade students at Istiqomah Islamic Elementary 

School, West Ungaran District, Semarang Regency. 

2) Null Hypothesis (Ho): It is suspected that the paired storytelling learning model has no effect on 

the creative writing skills of fifth-grade students at Istiqomah Islamic Elementary School, West 

Ungaran District, Semarang Regency. 

The hypothesis testing in this study used a two-tailed test. The two-tailed test can be described as 

follows: 



 

189 | 
 

 

Figure 1. Two-Part Test Results 

In the t-test, the t-count value was 5.145 and the t-table value was 2.000, and as can be seen 

from the figure above, it can be concluded that H0 is rejected and Ha is accepted. This means that 

there is an influence of the paired storytelling learning model on creative writing skills in fifth-

grade students of Istiqomah Islamic Elementary School, West Ungaran District, Semarang Regency. 

Discussion 

The findings of this study indicate that the paired storytelling learning model has a positive effect 

on students’ creative writing skills. Students in the experimental class achieved a higher posttest 

mean score than those in the control class, showing that learning activities involving pair 

interaction, idea exchange, oral storytelling, and collaborative story development can support 

students in constructing more coherent, imaginative, and structured written texts. This result 

suggests that creative writing in elementary education is not merely an individual linguistic activity 

but also a socially mediated process in which students develop ideas through interaction, 

discussion, and peer support. 

This finding is consistent with recent global studies emphasizing that creative writing 

instruction in primary and language education should provide students with opportunities to 

explore ideas, organize narratives, and express imagination through meaningful learning activities. 

Barton et al. (2024), through a systematic review of creative writing teaching in primary schools, 

highlight that effective creative writing pedagogy requires reflective, dialogic, and process-oriented 

instruction rather than mechanical writing practice. In line with this view, the paired storytelling 

model supports students’ creative writing because it allows them to develop narrative ideas 

through oral exchange before transforming them into written form. This process helps students 

reduce writing anxiety, clarify the sequence of events, and enrich the content of their stories 

through peer interaction. 

The results also align with Carey et al. (2022), who argue that narrative writing assessment 

should move beyond conventional correctness and include elements such as craft, imagination, 

narrative structure, and meaningful expression. In the present study, the paired storytelling model 

strengthened students’ ability to develop storylines, organize ideas coherently, and use more 

creative expressions in writing. This supports the view that creative writing instruction should not 

only focus on grammar and spelling but also on the development of narrative quality, originality, 

and communicative meaning. Therefore, the improvement found in the experimental class can be 

interpreted as evidence that collaborative storytelling provides a practical bridge between oral 

narrative construction and written creative production. 



 

190 | 
 

Furthermore, the findings are supported by Ahıskalı and Maltepe (2023), who reported that 

creative writing activities can improve learners’ narrative text composition skills by encouraging 

imagination, textual organization, and expressive language use. The paired storytelling model used 

in this study reflects similar pedagogical principles because students were encouraged to build 

stories through shared imagination and mutual response. This interactional process enabled 

students to generate ideas more easily and structure them into written narratives. In this sense, 

paired storytelling functions not only as a cooperative learning strategy but also as a creative 

literacy activity that integrates listening, speaking, thinking, and writing. 

Recent global literature also stresses the importance of innovative approaches in creative 

writing instruction. Mata and Gavrilut (2025) explain that creative writing skills can be 

strengthened through educational approaches that stimulate student engagement, imagination, and 

active participation. The results of the present study support this argument because students who 

learned through paired storytelling were more actively involved in the writing process than those 

who experienced conventional instruction. The model created a learning environment in which 

students could share ideas, negotiate meanings, and develop their stories with peer support. Such 

conditions are essential for elementary school students, who often need social stimulation and 

concrete interaction before producing independent written work. 

The findings of this study are also relevant to Indonesian local studies on paired storytelling 

and creative writing. Ningsih (2020) found that the paired storytelling cooperative learning model 

significantly improved fifth-grade students’ creative writing skills in Indonesian language learning. 

This is in line with the present study, which also focused on fifth-grade students and showed that 

paired storytelling was more effective than conventional instruction. The similarity between these 

findings confirms that paired storytelling is appropriate for elementary school contexts because it 

encourages students to become more active, confident, and imaginative in writing activities. 

Similarly, Kusuma, Husniati, and Setiawan (2021) reported that the paired storytelling 

method improved elementary students’ creative writing skills by encouraging students to organize 

ideas and develop stories through interaction. The present study strengthens this finding by 

showing that the model can be applied effectively in an Islamic elementary school context. The use 

of paired storytelling enabled students to discuss story ideas, complete narrative sequences, and 

express imagination in writing. Therefore, the model is not only relevant for general elementary 

education but also adaptable to Islamic elementary education, where collaborative and 

communicative learning can be integrated into Indonesian language instruction. 

The results also correspond with Oktaviani, Mustika, and Sudrajat (2021), who showed that 

cooperative storytelling methods can support students in writing short stories. Their study 

emphasized that storytelling-based cooperation helps students develop ideas and improve their 

ability to construct narrative texts. The present study extends this finding by focusing specifically 

on creative writing indicators, including diction, cohesion and coherence, sentence structure, 

creativity and originality, and spelling and punctuation. This more specific assessment focus 

provides a clearer picture of how paired storytelling contributes to different dimensions of 

students’ creative writing performance. 

Other Indonesian studies also support the effectiveness of paired storytelling in elementary 

learning. Muadilah (2022) found that paired storytelling improved students’ writing skills by 

increasing interaction and participation during the learning process. Marlinda et al. (2024) also 
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reported that the paired storytelling method had a positive influence on Indonesian language 

writing skills among elementary school students. These studies support the present finding that 

paired storytelling provides students with opportunities to exchange ideas, receive peer responses, 

and develop confidence in writing. In the Indonesian elementary school context, where students 

often experience difficulty beginning a story or developing ideas independently, this model offers a 

practical solution by making the writing process more collaborative and guided. 

The findings are further supported by Mardiyanti and Ngatmini (2023), who emphasized the 

relevance of paired storytelling for improving listening and story comprehension in elementary 

schools, and by Rikmasari and Hakim (2023), who highlighted its contribution to students’ creative 

writing skills. These studies indicate that paired storytelling can strengthen multiple language skills 

simultaneously because students listen, speak, organize ideas, and write within one integrated 

learning process. The present study confirms this pattern and shows that the model is particularly 

useful for creative writing because it helps students transform oral story ideas into written 

narratives. Thus, paired storytelling can be positioned as an integrated literacy model that supports 

the development of both receptive and productive language skills in elementary education. 

Theoretically, this study reinforces constructivist and social-interaction perspectives in 

language learning, which view writing as a process of meaning construction shaped by interaction, 

experience, and reflection. The paired storytelling model allows students to construct 

understanding through dialogue, peer collaboration, and shared narrative development. Practically, 

the findings imply that Indonesian language teachers can use paired storytelling as an alternative 

instructional model to improve creative writing skills, especially in elementary classrooms where 

students still need support in generating ideas, organizing storylines, and building confidence. This 

model can be implemented through structured stages, such as pairing students, providing story 

prompts, guiding oral story exchange, asking students to complete or develop stories, and assessing 

the final writing using clear creative writing indicators. 

The implication of this study is that creative writing instruction should be designed as an 

active, collaborative, and imaginative process rather than a passive task in which students are only 

asked to write individually. The novelty of this study lies in its specific focus on the effect of paired 

storytelling on fifth-grade students’ creative writing skills in an Islamic elementary school context, 

with assessment indicators that include diction, cohesion and coherence, sentence structure, 

creativity and originality, and spelling and punctuation accuracy. Its contribution is therefore both 

empirical and pedagogical: empirically, it provides evidence that paired storytelling significantly 

affects creative writing achievement; pedagogically, it offers a classroom-based model that teachers 

can use to make writing instruction more interactive, enjoyable, and meaningful. 

However, this study has several limitations. First, the research was conducted in one Islamic 

elementary school with a limited number of fifth-grade students, so the findings cannot be 

generalized to all elementary school contexts. Second, the study used a quasi-experimental design, 

which means that not all external variables could be fully controlled. Third, the study focused only 

on creative writing outcomes and did not examine other possible effects, such as students’ writing 

motivation, self-confidence, collaboration skills, or long-term writing development. Future studies 

are therefore recommended to involve broader samples, different school contexts, mixed-method 

designs, and additional variables to obtain a more comprehensive understanding of how paired 

storytelling supports creative literacy development in elementary education. 
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Conclusion  
Based on the results of data analysis, this study concludes that the paired storytelling learning 

model has a significant positive effect on the creative writing skills of fifth-grade students at 

Istiqomah Islamic Elementary School, West Ungaran District, Semarang Regency. The higher 

achievement of students in the experimental class compared to the control class indicates that 

paired storytelling can facilitate students in generating ideas, organizing storylines, developing 

imagination, and expressing thoughts more coherently in written form. Theoretically, this finding 

strengthens the view that creative writing develops more effectively through interactive and 

collaborative learning processes, in which students construct meaning through dialogue, peer 

exchange, and shared storytelling experiences. Practically, this study contributes an alternative 

instructional model for elementary school teachers to create more active, engaging, and meaningful 

writing instruction. The novelty of this study lies in its focused examination of paired storytelling in 

improving creative writing skills among fifth-grade students in an Islamic elementary school 

context, with attention to specific aspects of writing such as diction, coherence, sentence structure, 

creativity, originality, and writing accuracy. However, this study is limited to one school, one grade 

level, and a quasi-experimental design, so the findings should be interpreted within this specific 

context. Future studies are recommended to involve broader samples, different educational 

settings, and additional variables such as writing motivation, self-confidence, and long-term writing 

development to provide a more comprehensive understanding of the effectiveness of paired 

storytelling in elementary writing instruction. 

References  
Ahıskalı, E. E., & Maltepe, S. (2023). The effect of creative writing activities on pre-service teachers’ narrative 

text composing skills. Journal of Pedagogical Research, 7(4), 263–274. 
https://doi.org/10.33902/JPR.202321313 

Akhlaq, Z. T. (2023). Pengaruh model pembelajaran kooperatif tipe paired storytelling terhadap 
keterampilan berbicara siswa kelas V SDN 1 Menganti Kecamatan Glagah Kabupaten Lamongan. 
Jurnal Penelitian Pendidikan Guru Sekolah Dasar, 11(9). 

Akinkurolere, S. O. (2015). A lexical analysis of an inaugural speech of the Speaker of Benue State House of 
Assembly in Nigeria. Journal of Language Teaching and Research, 6(2), 258–264. 
https://doi.org/10.17507/jltr.0602.03 

Amirono, & Daryanto. (2016). Evaluasi dan penilaian Kurikulum 2013. Gaya Media. 
Ayu, N., Suharno, & Suryandari, K. C. (2023). Exploration: Creative thinking skills in writing essays media-

based image series. International Journal of Elementary Education, 7(1), 1–7. 
https://doi.org/10.23887/ijee.v7i1.54095 

Babayiğit, Ö. (2019). Examining the effect of creative writing activities on reading, writing and language 
lesson attitudes of elementary school fourth grade students. European Journal of Educational 
Research, 8(1), 213–220. https://doi.org/10.12973/eu-jer.8.1.213 

Barton, G., Khosronejad, M., Ryan, M., Kervin, L., & Myhill, D. (2024). Teaching creative writing in primary 
schools: A systematic review of the literature through the lens of reflexivity. The Australian 
Educational Researcher, 51(4), 1311–1330. https://doi.org/10.1007/s13384-023-00641-9 

Budiyanto, S. (2017). Metode statistika. UNM. 
Carey, M. D., Davidow, S., & Williams, P. (2022). Re-imagining narrative writing and assessment: A post-

NAPLAN craft-based rubric for creative writing. The Australian Journal of Language and Literacy, 
45(1), 33–48. https://doi.org/10.1007/s44020-022-00004-4 

Chen, C.-H., & Yeh, H.-C. (2025). Scripted synergy: Elevating EFL writing and creativity through collaborative 
digital storytelling. Technology, Pedagogy and Education, 34(1), 91–104. 
https://doi.org/10.1080/1475939X.2024.2382970 

Dalman. (2016). Keterampilan menulis. RajaGrafindo Persada. 

https://doi.org/10.33902/JPR.202321313
https://doi.org/10.17507/jltr.0602.03
https://doi.org/10.23887/ijee.v7i1.54095
https://doi.org/10.12973/eu-jer.8.1.213
https://doi.org/10.1007/s13384-023-00641-9
https://doi.org/10.1007/s44020-022-00004-4
https://doi.org/10.1080/1475939X.2024.2382970


 

193 | 
 

Errnawati, & Utami. (2017). Pembelajaran puisi sebagai media ekspresi kreatif. Jurnal Bahasa dan Sastra, 
2(1), 40–50. 

Febriyanto, B. (2023). Pengembangan keterampilan menulis pada peserta didik sekolah dasar. Jurnal 
Pendidikan Dasar, 4(1), 1–10. 

Harlina, & Wardarita, R. (2020). Using cooperative learning model type of paired storytelling to improved 
speaking ability of students primary school. Children and Teenagers, 3(2), 1–10. 
https://doi.org/10.22158/ct.v3n2p1 

Kim, Y., & Steiner, P. M. (2016). Quasi-experimental designs for causal inference. Educational Psychologist, 
51(3–4), 395–405. https://doi.org/10.1080/00461520.2016.1207177 

Kusuma, A. (2024). Pengaruh menulis kreatif terhadap kemampuan berpikir dan imajinasi peserta didik. 
Jurnal Pendidikan, 26(4), 26466–26467. 

Kusuma, W. E., Husniati, & Setiawan, H. (2021). Pengaruh metode paired story telling terhadap keterampilan 
berbicara siswa kelas IV sekolah dasar. Renjana Pendidikan Dasar, 1(2), 50–56. 

Lee, S.-M. (2019). Her story or their own stories? Digital game-based learning, student creativity, and 
creative writing. ReCALL, 31(3), 238–254. https://doi.org/10.1017/S0958344019000028 

Mardiyanti, & Ngatmini. (2023). Model pembelajaran paired storytelling untuk meningkatkan keterampilan 
menyimak cerita di sekolah dasar. Guruku, 1(2), 25–35. https://doi.org/10.59061/guruku.v1i2.184 

Marlinah, & Mu’awwanah, U. (2017). Pengembangan bahan ajar menulis cerita kreatif dapat meningkatkan 
keterampilan menulis anak. Primary: Jurnal Keilmuan dan Kependidikan Dasar, 9(1), 131–146. 

Marlinda, N., Surahman, B., & Mukti, W. A. H. (2024). Penerapan metode paired storytelling dan pengaruh 
terhadap kemampuan berbicara Bahasa Indonesia siswa sekolah dasar. Indonesian Journal of 
Innovative Teaching and Learning, 1(2), 98–104. 

Mata, L., & Gavrilut, M.-L. (2025). Innovative educational approaches to creative writing skills: Methods and 
techniques applied in primary education. Springer Nature Singapore. https://doi.org/10.1007/978-
981-96-7074-1 

Muadilah, D. (2022). Pengaruh model pembelajaran paired storytelling terhadap keterampilan menulis kreatif 
siswa sekolah dasar di Kabupaten Bulukumba. 

Ningsih, S. K. (2020). Pengaruh model pembelajaran kooperatif tipe paired storytelling terhadap keterampilan 
berbicara siswa pada muatan pelajaran Bahasa Indonesia kelas V MI Nurul Qur’an tahun pelajaran 
2019/2020 [Skripsi, Universitas Islam Negeri Mataram]. 

Nuryadi. (2017). Dasar-dasar statistik pendidikan. Gramasurya. 
Oktaviani, I. C., Mustika, I., & Sudrajat, R. T. (2021). The application of the cooperative story type cooperative 

method in learning write short stories. JLER: Journal of Language Education Research, 4(1), 36–45. 
https://doi.org/10.22460/jler.v4i1.6509 

Pardede, P. (2025). Recent research on creative writing learning in Indonesian EFL settings: A systematic 
literature review. JET: Journal of English Teaching, 11(2), 150–167. 
https://doi.org/10.33541/jet.v11i2.6971 

Pratiwi, R. R. (2016). Penerapan metode storytelling untuk meningkatkan keterampilan menulis kreatif 
siswa kelas II SDN S4 Bandung. Jurnal Pendidikan Guru Sekolah Dasar, 1(1), 199–207. 

Putri, A. D., Ahman, A., Hilmia, R. S., Almaliyah, S., & Permana, S. (2023). Pengaplikasian uji t dalam penelitian 
eksperimen. Jurnal Lebesgue: Jurnal Ilmiah Pendidikan Matematika, Matematika dan Statistika, 4(3), 
1978–1987. https://doi.org/10.46306/lb.v4i3.527 

Rahmadita, A. (2024). Pengaruh model pembelajaran paired storytelling terhadap keterampilan bercerita 
siswa kelas V SDN Jurang Mangu Timur 02 [Skripsi, Universitas Islam Negeri Syarif Hidayatullah 
Jakarta]. 

Reichardt, C. S. (2002). Experimental and quasi-experimental designs for generalized causal inference. Social 
Service Review, 76(3), 510–514. https://doi.org/10.1086/345281 

Rikmasari, R., & Hakim, M. N. (2023). Model pembelajaran paired storytelling dalam meningkatkan 
keterampilan menulis kreatif siswa sekolah dasar. Pedagogik: Jurnal Pendidikan Guru Sekolah Dasar, 
11(1), 55–62. 

Stevens, R. J., & Slavin, R. E. (1995). Effects of a cooperative learning approach in reading and writing on 
academically handicapped and nonhandicapped students. The Elementary School Journal, 95(3), 241–
262. https://doi.org/10.1086/461801 

Sugiyono. (2019). Metode penelitian kuantitatif, kualitatif, dan R&D. Alfabeta. 

https://doi.org/10.22158/ct.v3n2p1
https://doi.org/10.1080/00461520.2016.1207177
https://doi.org/10.1017/S0958344019000028
https://doi.org/10.59061/guruku.v1i2.184
https://doi.org/10.1007/978-981-96-7074-1
https://doi.org/10.1007/978-981-96-7074-1
https://doi.org/10.22460/jler.v4i1.6509
https://doi.org/10.33541/jet.v11i2.6971
https://doi.org/10.46306/lb.v4i3.527
https://doi.org/10.1086/345281
https://doi.org/10.1086/461801


 

194 | 
 

Suyanto, & Fuad, A. (2020). Strategi pembelajaran Bahasa Indonesia di sekolah dasar. Deepublish. 
Tarigan, H. G. (2013). Menulis sebagai suatu keterampilan berbahasa. Angkasa. 
Ummah, W., Suhartono, S., Yulianto, B., & Fahmi, M. N. (2018). Digital storytelling media by paired 

storytelling model to improve speaking skills. In Proceedings of the 2nd International Conference on 
Education Innovation (ICEI 2018) (pp. 56–60). Atlantis Press. https://doi.org/10.2991/icei-
18.2018.13 

Undang-Undang Republik Indonesia Nomor 20 Tahun 2003 tentang Sistem Pendidikan Nasional. (2003). 
Vitaningsih, M., Handayani, S., & Handini, O. (2022). Analisis penggunaan model pembelajaran paired story 

telling dalam keterampilan bercerita peserta didik pada pembelajaran tematik integratif di kelas 3 
SD Kanisius Karang Bangun. Journal on Education, 5(1), 1116–1121. 
https://doi.org/10.31004/joe.v5i1.666 

 
 
  
  

https://doi.org/10.2991/icei-18.2018.13
https://doi.org/10.2991/icei-18.2018.13
https://doi.org/10.31004/joe.v5i1.666

