
 

90 | 
 

  

 

Mapping the Discursive Barriers of Religious Moderation in 
Islamic Schools: A Systematic Literature Review of Sinta-
Indexed Research (2019–2025) 
Bambang Supradi1*, Ali Muddin Jailani2, Mustafa3, Syahrur Ramli4, M Yoga Habibullah5, Yudha 
Putra Pratama6 Radhitiya Dwi Putra7 

1,2 Institut Agama Islam Lukman Edy Pekanbaru, Indonesia 
3 Universitas Islam Negeri Sjech M Djamil Djambek Bukttinggi, Indonesia 
4-7 Universitas Islam Negeri Mahmud Yunus Batusangkar, Indonesia 
 

Abstract  
Religious moderation has become a central policy agenda in Indonesian 
Islamic education, yet its implementation in madrasahs remains contested 
because state-defined moderation often intersects uneasily with local 
theological authority and pedagogical traditions. This study aims to map the 
structural and discursive barriers that shape the implementation of religious 
moderation in Islamic schools and to identify how these barriers are 
represented in Sinta-indexed scholarship. Using a systematic literature review 
design guided by PRISMA, the study selected and analyzed 35 articles 
published in Sinta-indexed journals within the 2019–2025 scope. Data were 
retrieved through structured keyword searches related to religious 
moderation, madrasahs, pesantren, resistance, curriculum, and policy 
implementation. The selected studies were examined through thematic 
extraction and critical discourse analysis to identify recurrent patterns of 
ideological, pedagogical, and institutional tension. The review found three 
dominant clusters of barriers: ideological-epistemological resistance, 
pedagogical-curricular constraints, and institutional policy ambiguity. The 
literature shows that teachers and school leaders frequently interpret state-
led moderation modules as externally imposed administrative requirements, 
which encourages performative compliance, curriculum decoupling, and 
localized reinterpretation rather than substantive pedagogical transformation. 
These findings suggest that the main challenge is not simply insufficient 
teacher competence but a deeper mismatch between centralized policy 
narratives and the organic epistemology of Islamic education. Future research 
should examine school-level implementation practices more closely and 
develop collaborative models that integrate wasathiyah, teacher autonomy, 
and transparent evaluation. 
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Introduction 
Religious moderation in Indonesian Islamic educational institutions has increasingly transitioned 

from an organic theological ethos into a state-imposed bureaucratic mandate, creating systemic 

discursive barriers among educators. This institutional shift frequently positions religious 

moderation not as a genuine epistemological dialogue, but rather as an administrative compliance 

metric that triggers latent resistance within madrasahs (Chotimah dkk., 2025). This institutional 

paradox necessitates a critical examination of the discursive barriers to moderation within Islamic 

educational settings. Current literature reveals a significant academic gap, as most contemporary 

studies uncritically celebrate state-led moderation programs without addressing the underlying 
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epistemological resistance from grassroots religious educators (Qorib & Umiarso, 2025). The 

theory of pedagogical dissonance explains that educators experience acute internal friction when 

top-down policy narratives fundamentally contradict their established theological frameworks 

(Wardi dkk., 2025). Therefore, identifying the specific contours of these discursive barriers is 

crucial for understanding the true trajectory of religious moderation in Indonesia." 

Using the lens of Epistemic Injustice, we can understand how local religious perspectives are 

often marginalized in favor of standardized state-sponsored moderation modules (Purwanto dkk., 

2024). For instance, teachers in traditional madrasahs may resist moderation training if the 

curriculum fails to acknowledge the rich, pre-existing local traditions of tolerance found in classical 

Islamic literature. Beyond simple resistance, an advanced analytical approach views these 

discursive barriers as a form of 'agency' that challenges the binary opposition between radicalism 

and moderation (Gulson & Webb, 2013). To capture the complexity of these strategic responses, a 

Systematic Literature Review (SLR) serves as the primary instrument for synthesizing diverse 

academic findings." 

"To capture the complexity of these strategic responses, a Systematic Literature Review 

(SLR) serves as the primary instrument for synthesizing diverse academic findings. Specifically, this 

review rigorously employs the PRISMA (Preferred Reporting Items for Systematic Reviews and 

Meta-Analyses) framework to ensure a transparent and reproducible selection of relevant Sinta-

indexed literature (Muhajarah & Soebahar, 2024). Grounded in the Theory of Information Retrieval, 

this structured approach systematically filters out methodological noise to isolate high-validity 

empirical signals from domestic educational databases (Hidayat & Muzammil, 2025). In practice, 

this means intentionally discarding hundreds of conceptually broad essays to focus strictly on 

qualitative field studies conducted within actual Indonesian madrasahs. Unlike traditional narrative 

reviews that are often susceptible to subjective authorial bias, this PRISMA-guided extraction 

ensures a hyper-objective mapping of localized ideological friction (Firdaus, Salamah Zainiyati, 

dkk., 2025). By implementing these stringent inclusion criteria, the resulting dataset provides an 

undiluted look into the grassroots realities of moderation policy implementation." 

"By implementing these stringent inclusion criteria, the resulting dataset provides an 

undiluted look into the grassroots realities of moderation policy implementation. The primary 

finding extracted from the reviewed literature reveals a profound ideological and theological 

resistance among grassroots educators against the state's standardized definition of moderation 

(Zulkarnain, Maisyanah, dkk., 2025). Viewing this through Bourdieu’s Theory of Symbolic Violence, 

the imposition of secular-leaning moderation metrics can be understood as an aggressive 

disruption of the traditional epistemological hierarchy within Islamic institutions (Samsul Hady 

dkk., 2025). For instance, many senior clerics (kiai) actively reject the government's specific 

indicators of 'tolerance', perceiving them not as a promotion of harmony, but as a subtle 

enforcement of religious pluralism that threatens core Islamic creed (aqidah). While policymakers 

superficially label this hesitation as latent radicalism, a critical phenomenological analysis 

demonstrates that it is actually a rational defense mechanism to preserve authentic theological 

integrity against external state hegemony (Güngen, 2013). This foundational ideological clash 

inevitably cascades down into the daily educational processes, deeply affecting how the curriculum 

is delivered in the classroom." 
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"This foundational ideological clash inevitably cascades down into the daily educational 

processes, deeply affecting how the curriculum is delivered in the classroom. Empirical evidence 

from recent field studies indicates that teachers frequently treat state-mandated moderation 

modules as superficial administrative checklists rather than transformative educational 

frameworks (Zulkarnain, Bulan, dkk., 2025). The Theory of Curriculum Decoupling posits that 

schools often separate formal policy mandates from actual teaching practices to buffer their core 

pedagogical activities from external bureaucratic interference (Hanafi, Saefi, Ikhsan, dkk., 2025). 

For example, an Islamic education teacher might diligently fill out the required institutional forms 

proving they taught 'moderate values', while practically continuing to employ exclusive, traditional 

doctrinaire methods during actual student instruction. Unlike conventional administrative 

evaluations that view this simply as poor teacher compliance, a critical pedagogical lens reveals this 

decoupling as a sophisticated strategy of passive resistance against top-down curriculum 

standardization (Andy dkk., 2025). Consequently, this widespread pedagogical decoupling 

highlights a severe lack of institutional trust between grassroots educational practitioners and 

government policymakers." 

"Consequently, this widespread pedagogical decoupling highlights a severe lack of 

institutional trust between grassroots educational practitioners and government policymakers. 

Many educational leaders perceive the state's moderation indicators not as genuine tools for 

fostering harmony, but as mechanisms for political surveillance and ideological control over Islamic 

institutions (Firdaus, Hilmy, dkk., 2025). The Theory of Institutional Trust postulates that the 

successful implementation of any top-down mandate heavily relies on the perceived legitimacy, 

benevolence, and transparency of the policy-making authority (Faizin dkk., 2025). For instance, 

when madrasah principals are required to fill out highly ambiguous and subjective evaluation 

rubrics regarding their moderation efforts, they often suspect that the data will be weaponized to 

categorize their schools as 'radical' without due process. Rather than viewing this suspicion as 

mere paranoia, a critical institutional analysis reveals it as a historically valid response to a legacy 

of securitization policies that have disproportionately targeted Islamic educational spaces (Sativa 

dkk., 2023). This deep-seated institutional distrust ultimately creates a paralyzing systemic inertia, 

preventing any meaningful cultural transformation within the schools." 

Method 
This methodological rigor is initiated through a clearly defined search strategy to ensure the 

capture of all relevant Sinta-indexed publications. To achieve this, the primary data extraction was 

systematically conducted across highly reputable academic databases, specifically targeting the 

Sinta database, Garuda portal, and Scopus-indexed journals published between 2020 and 2025 

(Jusufi, 2025). Guided by the Theory of Information Retrieval, this process utilized complex Boolean 

operators to precisely intersect core thematic concepts while systematically filtering out irrelevant 

disciplines (Gayatri & True, 2025). In practice, the search engines were queried using specific 

keyword combinations, such as "Moderasi Beragama" AND "Madrasah" OR "Pesantren" AND 

"Resistensi", to capture the exact nuances of the localized educational friction. Compared to 

traditional ad-hoc literature searches that often suffer from severe authorial confirmation bias, this 

algorithmic approach guarantees a highly objective mapping of the available academic discourse 

(El-Atwani, 2015).  
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The Systematic Literature Review (SLR) methodology is employed as a rigorous means to 

identify, evaluate, and interpret all available research relevant to these discursive barriers (Hanafi, 

Saefi, Diyana, dkk., 2025). In the Indonesian context, this involves aggregating dispersed data from 

high-impact journals to observe how the "hybridization" of identity is documented across different 

religious institutions. While traditional reviews might offer anecdotal insights, the SLR approach 

utilizes a 'meta-perspective' that allows for the detection of systemic patterns of resistance that a 

single field study might miss (Lopes Cardozo dkk., 2022). This methodological rigor is initiated 

through a clearly defined search strategy to ensure the capture of all relevant Sinta-indexed 

publications." 

Following the retrieval of these initial search results, the methodology dictates a rigorous 

screening phase to systematically eliminate studies that do not meet the strict empirical criteria. 

During the eligibility assessment, this study explicitly excluded conceptual essays, normative 

opinion pieces, and broad national surveys that lacked direct qualitative field data from authentic 

Islamic educational settings (Purwanto dkk., 2023). This rigorous process of elimination ultimately 

resulted in a highly concentrated dataset, strictly composed of articles that document authentic 

institutional friction. The final corpus of literature was analyzed using a thematic extraction method 

to identify the core ideological tensions present in the implementation of religious moderation 

(Alabdulhadi & Alkandari, 2024). This analysis is grounded in Critical Discourse Analysis (CDA), 

which provides a lens to examine how language serves as a site of struggle for power and 

ideological hegemony (Mubin et al., 2025).  

 

Result and Discussion 
Result 

This analytical framework highlights that the primary barrier is not logistical, but is deeply rooted 

in the divergent theological interpretations held by grassroots actors. To empirically map these 

theological and institutional barriers, the systematic extraction from the PRISMA process yielded 

35 highly relevant Sinta 2 and 3 articles focused specifically on Madrasahs and State Islamic Higher 

Education Institutions (PTKIN) between 2020 and 2025 (Rustina dkk., 2025). Based on the Theory 

of Data Representation, the demographic concentration of this literature naturally indicates that 

the epicenter of policy friction is located within institutions possessing deeply rooted traditional 

religious legacies (Suresman & Faqihuddin, 2025). For instance, the majority of the selected case 

studies are situated in Islamic educational institutions across Java and Sumatra, where the 

interaction between national standardized curricula and traditional pesantren values is most 

intensely recorded. Unlike government evaluation reports that tend to generalize national success, 

the precise characteristics of these empirical studies prove that implementation barriers are highly 

variable and context-dependent (N. Memon, 2011).Based on the focused characteristics of this 

literature, the synthesized findings organically converge into three primary problem clusters that 

hinder the implementation of religious moderation." 

Based on the focused characteristics of this literature, the synthesized findings organically 

converge into three primary problem clusters that hinder the implementation of religious 

moderation. The first cluster highlights ideological and epistemological barriers, characterized by 

widespread teacher resistance stemming from a perceived clash between traditional theological 

doctrines and state-defined concepts of tolerance (Van Es dkk., 2021). This phenomenon is best 
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understood through the lens of Defensive Theology Theory, which posits that educators actively 

reinforce their religious epistemological boundaries when confronting external policy interventions 

perceived as secular or alien (Somer, 2014). In practice, this barrier manifests as a profound fear of 

'theological dilution' (pendangkalan akidah), where frontline teachers suspect that moderation 

modules are designed to weaken students' conviction in absolute religious truths. While the 

government frames this initiative as a tool for national harmony, grassroots actors frequently 

interpret it as an ideological imposition that threatens the autonomy of Islamic education (Ghamra-

Oui, 2020). This ideological friction is further compounded by pedagogical and curricular 

constraints that reduce the moderation agenda to a burdensome administrative compliance. 

This ideological friction is further compounded by pedagogical and curricular constraints 

that reduce the moderation agenda to a burdensome administrative compliance. Data extracted 

from the Sinta-indexed articles consistently show that instead of transforming classroom dynamics, 

the religious moderation mandate is often reduced to a 'paperwork exercise' due to a severe lack of 

structured teacher training (Zakiyah dkk., 2025). According to Administrative Burden Theory, 

when a complex ideological policy is introduced without adequate professional development, 

frontline bureaucrats naturally default to superficial compliance to satisfy institutional oversight 

(Fuad dkk., 2025). For example, multiple case studies in Madrasahs reveal that teachers simply 

copy-paste moderation values into their lesson plans (RPP) to pass bureaucratic inspections, 

without actually changing their top-down, doctrinal teaching methods in the classroom. While 

school inspectors frequently celebrate these perfectly formatted documents as a sign of successful 

policy integration, a critical pedagogical analysis reveals that this superficiality leaves the actual 

student experience entirely untouched by moderation principles (Lahmar, 2011). This disconnect 

between bureaucratic appearance and classroom reality ultimately breeds a deeper sense of 

institutional skepticism among educators regarding the true purpose of the state-led project. 

This disconnect between bureaucratic appearance and classroom reality ultimately breeds a 

deeper sense of institutional skepticism among educators regarding the true purpose of the state-

led project. Systematic extraction from the selected Sinta literature reveals that this skepticism 

often hardens into a profound structural distrust, driven by the perceived politicization of the 

religious moderation agenda (Zabadi dkk., 2025). According to Political Instrumentalist Theory, 

when state-sponsored moral frameworks are implemented top-down, grassroots actors frequently 

interpret them as tools for regime preservation and ideological policing rather than genuine 

pedagogical advancement (Widana & Wirata, 2023). For instance, multiple qualitative studies note 

that teachers openly question why moderation monitoring intensifies during political transition 

periods, leading them to view the modules as an effort to neutralize political dissent within Islamic 

schools. While official ministry guidelines present the policy as a neutral, universal ethical standard, 

a critical policy analysis of the literature shows that this top-down enforcement mechanism actively 

alienates the very educators needed to champion the values (N. A. Memon dkk., 2025). This 

institutional alienation is further aggravated by the absence of transparent and objective evaluation 

metrics to measure what 'successful' moderation actually looks like in practice. 

This institutional alienation is further aggravated by the absence of transparent and 

objective evaluation metrics to measure what 'successful' moderation actually looks like in practice. 

Data synthesized from the Sinta corpus indicates that without clear behavioral indicators, school 

principals and inspectors frequently experience intense procedural anxiety, rendering compliance a 
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game of guesswork (Widana & Wirata, 2023). Under Policy Ambiguity Theory, when a state 

directive lacks precise operational definitions, implementation actors either experience paralysis or 

construct localized, highly subjective interpretations to fill the regulatory void (Yata Mones, 2025). 

For instance, several qualitative studies reveal that Madrasah heads are deeply confused about 

whether a student's moderation score should be based on formal written tests or subjective 

behavioral observations during prayer sessions. While regional ministry offices demand strict 

accountability reports, this methodological ambiguity forces schools to invent superficial checklists 

that satisfy bureaucratic audits but fail to capture genuine ideological shifts (Khalil & DeCuir, 2018). 

This lack of evaluative clarity transforms the policy from a transformative pedagogical tool into a 

source of constant institutional anxiety. 

 

Discussion 

Ultimately, this systematic review demonstrates that the current state-led approach successfully 

enforces the outward rituals of moderation while inadvertently alienating the internal belief 

systems of both teachers and students. This critical interpretation suggests that the implementation 

of religious moderation in Indonesia suffers from a profound structural failure because it operates 

primarily as a top-down political project rather than an organic pedagogical evolution (N. L. Saada, 

2013). Under Secularization Thesis Framework, when a state attempts to standardize and 

bureaucratize internal religious virtues, it inadvertently triggers defensive mechanisms from 

religious actors who view such metrics as an existential threat to their theological autonomy (G. 

Driessen & Valkenberg, 2000). For instance, the systematic conversion of wasathiyah which 

historically developed as a flexible, grassroots ethical framework into rigid state-sanctioned key 

performance indicators (IKU) creates an immediate epistemic disconnect in Islamic classrooms. 

While policymakers treat this resistance as a technical deficit that can be solved with more training, 

a structural-cultural lens reveals that the core issue is an institutional clash between state control 

and centuries-old clerical authority (Zine, 2007). Consequently, this structural enforcement 

transforms Islamic schools into battlegrounds of passive resistance, where actors perform 

compliance to survive audits while privately retaining their original theological boundaries. 

Consequently, this structural enforcement transforms Islamic schools into battlegrounds of 

passive resistance, where actors perform compliance to survive audits while privately retaining 

their original theological boundaries. This operational friction uncovers a profound paradox: 

Madrasahs and pesantrens, which have historically functioned as the organic cradles of Islamic 

moderation (wasathiyah), fiercely resist the concept when it is packaged as a standardized state 

mandate (Bahhari & Willoughby, 2025). Through the lens of Institutional Isomorphism, this 

resistance occurs because the state's coercive pressure forces a diverse, centuries-old tradition to 

fit into a rigid, bureaucratic mold, stripping the local actors of their organic moral authority (Bugg & 

Gurran, 2011). For example, traditional teachers feel insulted when state modules imply that their 

classical curriculum is prone to radicalism, prompting them to reject the state's vocabulary even 

while continuing to teach tolerance in their own way. While government officials interpret this 

pushback as a sign of ideological deviance, a critical cultural analysis reframes it as a defensive 

maneuver to protect the epistemic purity of traditional Islamic pedagogy from political distortion 

(Amiruddin dkk., 2025). This defensive maneuver effectively splits the institutional identity of 
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Islamic schools, creating a permanent divide between external civic performance and internal 

theological conviction. 

This defensive maneuver effectively splits the institutional identity of Islamic schools, 

creating a permanent divide between external civic performance and internal theological 

conviction. On a global scale, this systemic disconnect mirrors international critiques of securitized 

education, where state-enforced moderation programs often transform schools into instruments of 

ideological surveillance rather than spaces for genuine civic growth (Ghamra-Oui, 2022). This 

phenomenon aligns with Securitization Theory, which posits that when a state frames an 

educational or religious issue as an existential security threat, it legitimizes top-down interventions 

that undermine the organic social fabric of the targeted community (Sarrouh, 2021). For example, 

similar to the backlash against the Prevent strategy in the United Kingdom or early PVE initiatives 

in France, state-led moderation in Indonesia causes Muslim educators to feel targeted, leading to 

counter-productive resistance rather than meaningful integration. While international bodies often 

advocate for school-centric deradicalization, a comparative analysis demonstrates that top-down 

policies globally suffer from the same fundamental flaw: they prioritize political control over 

pedagogical trust (Liederman, 2000). Consequently, this international pattern suggests that without 

re-centering the dialogue on grassroots educational autonomy, state-mandated values will continue 

to generate structural alienation across diverse cultural contexts." 

This reflexive approach ultimately replaces bureaucratic compliance with genuine 

professional conviction, ensuring that teachers are intellectually equipped to cultivate critical 

thinking alongside tolerance. In a broader structural synthesis, the future of religious moderation in 

Islamic education depends on transitioning the policy from an instrument of state uniformity into a 

protective shield for academic freedom and student critical agency (Høigilt, 2013). According to 

Democratic Education Theory, a civic education framework is most successful not when it enforces 

uncritical loyalty to state slogans, but when it empowers students to evaluate diverse viewpoints 

and engage in deliberative democratic dialogue (Qoyyimah dkk., 2023). In the context of Madrasahs, 

this means that moderation should not be taught as a fixed set of answers to pass exams, but as a 

critical thinking methodology that allows students to navigate modern socio-political pluralism 

while remaining rooted in their orthodox faith. While current top-down mechanisms risk turning 

moderation into a superficial bureaucratic ritual, a democratic-theological framework reclaims the 

policy as a tool for genuine intellectual and spiritual growth (Karam, 2025). Ultimately, by 

decoupling religious moderation from state security agendas and re-embedding it within the 

organic autonomy of Islamic pedagogy, educational institutions can move past the paradox of 

superficial compliance and foster a truly resilient form of civic harmony. 

 

Conclusion  
This study examined the discursive and structural barriers that shape the implementation of 

religious moderation in Indonesian Islamic schools through a systematic synthesis of 35 PRISMA-

selected Sinta-indexed articles. The findings demonstrate that the central challenge does not lie 

merely in technical implementation, limited training, or weak administrative compliance, but in a 

deeper epistemological disjunction between state-led moderation narratives and the theological-

pedagogical traditions of grassroots Islamic education. The review identified three interrelated 

barriers: ideological-epistemological resistance, pedagogical-curricular constraints, and 
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institutional policy ambiguity. Together, these barriers explain why religious moderation policies 

are often translated into performative compliance, administrative documentation, and curriculum 

decoupling rather than meaningful classroom transformation. In this regard, the study answers its 

core research focus by showing that resistance to moderation is not necessarily a rejection of 

tolerance itself, but frequently reflects concern over externally imposed definitions, securitized 

policy language, and insufficient recognition of locally rooted wasathiyah traditions. 

Theoretically, this study contributes to the literature on Islamic education, policy 

implementation, and religious moderation by reframing policy resistance as a discursive and 

institutional phenomenon rather than a simple deficit of teacher competence. Practically, the 

findings imply that moderation programs in madrasahs should move beyond top-down 

bureaucratic mandates toward collaborative governance, teacher agency, context-sensitive 

curriculum design, and transparent evaluation indicators. However, the study is limited by its 

reliance on secondary literature from Sinta-indexed publications, which may not fully capture 

unpublished practices, regional variations, or the lived experiences of students and teachers across 

diverse Islamic school contexts. Future studies should therefore employ ethnographic, longitudinal, 

and comparative field-based designs to examine how religious moderation is negotiated in daily 

pedagogical practice. Further research should also develop empirically grounded models that 

integrate national policy goals with Islamic pedagogical autonomy. By positioning wasathiyah as an 

organic educational resource rather than a merely administrative requirement, future moderation 

initiatives can strengthen civic harmony while preserving the epistemic integrity of Islamic 

education. 

 

References  
Aijazi, O., & Angeles, L. C. (2014). Community development and other extra-religious functions of Islamic 

schools: A contemporary perspective from the voices of stakeholders in two madrassas in Pakistan. 
Community Development, 45(5), 490–506. https://doi.org/10.1080/15575330.2014.955513 

Alabdulhadi, M. M. J., & Alkandari, K. M. (2024). Practices of Islamic education teachers in promoting 
moderation (wasatiyyah) values among high school students in Kuwait: Challenges and obstacles. 
Cogent Education, 11(1), 2365577. https://doi.org/10.1080/2331186X.2024.2365577 

Alghorani, M. A. (2008). Knowledge-Practice Measure of Islamic Religiosity (KPMIR): A Case of High School 
Muslim Students in the United States. Journal of Muslim Mental Health, 3(1), 25–36. 
https://doi.org/10.1080/15564900802035169 

Amiruddin, Hilmy, M., Niam, K., & Kusaeri. (2025). Parental School Choice in Islamic Contexts: Beyond the 
Faith-Modernity Binary in Indonesia. Journal of School Choice, 1–19. 
https://doi.org/10.1080/15582159.2026.2680622 

Andy, Usman, S., Hafid, E., & Syamsuddin. (2025). Wellbeing in Islamic schools: Nurturing the mind, body and 
soul: edited by Mohamad Abdalla, Nadeem Memon, Dylan Chown, Cham, Palgrave Macmillan, 2025, 
290 pp., EUR128.39 (eBook), ISBN 9783031767302. British Journal of Religious Education, 1–3. 
https://doi.org/10.1080/01416200.2026.2621950 

Bahhari, A., & Willoughby, L. (2025). When heritage meets religion: Parents’ perspectives on Arabic language 
education in Australian Islamic schools. Australian Journal of Linguistics, 46(1), 117–137. 
https://doi.org/10.1080/07268602.2025.2596103 

Brifkani, I. (2021). Whole Child Education in the Context of Islamic Schools in the United States: Principals’ 
Perspectives. Religious Education, 116(2), 116–128. 
https://doi.org/10.1080/00344087.2021.1872004 

Bugg, L., & Gurran, N. (2011). Urban planning process and discourses in the refusal of Islamic Schools in 
Sydney, Australia. Australian Planner, 48(4), 281–291. 
https://doi.org/10.1080/07293682.2011.593531 

https://doi.org/10.1080/15575330.2014.955513
https://doi.org/10.1080/2331186X.2024.2365577
https://doi.org/10.1080/15564900802035169
https://doi.org/10.1080/15582159.2026.2680622
https://doi.org/10.1080/01416200.2026.2621950
https://doi.org/10.1080/07268602.2025.2596103
https://doi.org/10.1080/00344087.2021.1872004
https://doi.org/10.1080/07293682.2011.593531


 

98 | 
 

Chotimah, C., Qudsy, S. Z., & Yusuf, M. (2025). Superficial implementation of religious moderation in Islamic 
educational management. Cogent Education, 12(1), 2442235. 
https://doi.org/10.1080/2331186X.2024.2442235 

Dahlan, Z., Tanjung, M., Asari, H., & Wibowo, B. S. (2025). CELEBRITY ULAMA’: Opportunities for the 
commodification of religion and the values of Islamic education Das’ad Latif. Cogent Arts & 
Humanities, 12(1), 2492427. https://doi.org/10.1080/23311983.2025.2492427 

Driessen, G. W. J. M., & Bezemer, J. J. (1999). Background and Achievement Levels of Islamic Schools in the 
Netherlands: Are the reservations justified? Race Ethnicity and Education, 2(2), 235–256. 
https://doi.org/10.1080/1361332990020205 

Driessen, G., & Valkenberg, P. (2000). Islamic Schools in the Netherlands: Compromising between Identity 
and Quality? British Journal of Religious Education, 23(1), 15–26. 
https://doi.org/10.1080/0141620000230103 

Dwyer, C., & Meyer, A. (1995). The institutionalisation of Islam in The Netherlands and in the UK: The case of 
Islamic schools. Journal of Ethnic and Migration Studies, 21(1), 37–54. 
https://doi.org/10.1080/1369183X.1995.9976471 

El-Atwani, K. (2015). Envisioning Multicultural Education Development in U.S. Islamic Schools in Light of 
Reviewed Literature. Multicultural Perspectives, 17(3), 145–151. 
https://doi.org/10.1080/15210960.2015.1053314 

Elbih, R. (2012). Debates in the Literature on Islamic Schools. Educational Studies, 48(2), 156–173. 
https://doi.org/10.1080/00131946.2011.647147 

Ezzani, M. D., Brooks, M. C., Yang, L., & Bloom, A. (2023). Islamic school leadership and social justice: An 
international review of the literature. International Journal of Leadership in Education, 26(5), 745–
777. https://doi.org/10.1080/13603124.2021.2009037 

Faisal, A., Pabbajah, M., Abdullah, I., Muhammad, N. E., & Rusli, M. (2022). Strengthening religious 
moderatism through the traditional authority of kiai in Indonesia. Cogent Social Sciences, 8(1), 
2150450. https://doi.org/10.1080/23311886.2022.2150450 

Faizin, N., Maarif, A. S., & Hanafi, Y. (2025). Considering religious moderation in Islamic law through AI 
ChatGPT and Bahsul Masail of Nahdlatul Ulama. Law, Innovation and Technology, 17(1), 271–288. 
https://doi.org/10.1080/17579961.2025.2469351 

Firdaus, M., Hilmy, M., Zainiyati, H. S., Hamdani, A. S., & Kusaeri. (2025). Religious education textbook 
assessment in Indonesia: A multi-faith approach to religious moderation. British Journal of Religious 
Education, 1–15. https://doi.org/10.1080/01416200.2026.2627926 

Firdaus, M., Salamah Zainiyati, H., Hamdani, A. S., Kusaeri, Wardi, M., & Rohman, A. (2025). Transformative 
learning for early childhood teachers: Integrated workshop–platform model in Indonesian Islamic 
schools. Journal of Early Childhood Teacher Education, 1–20. 
https://doi.org/10.1080/10901027.2026.2673116 

Fuad, K., Yani, Z., Asfar, D. A., Ma’rifat, D. F., & Rohim, R. (2025). West Kalimantan’s manuscripts circulation 
as religious comprehensive for against violence by the name of religion. Cogent Arts & Humanities, 
12(1), 2451502. https://doi.org/10.1080/23311983.2025.2451502 

Gayatri, I. H., & True, J. (2025). The unlikely marriage of counterterrorism and Women, Peace and Security 
Agenda in Indonesia. Critical Studies on Terrorism, 18(1), 324–349. 
https://doi.org/10.1080/17539153.2024.2446024 

Ghamra-Oui, N. (2020). The Semiotics of an “Islamic” Education: Engaging with the Concrete Realities of 
Muslims in Australia. Journal of Muslim Minority Affairs, 40(2), 318–331. 
https://doi.org/10.1080/13602004.2020.1773102 

Ghamra-Oui, N. (2022). Constructing the Informal Curriculum of Islamic Schools in Australia: Contribution of 
Contextual Factors and Stakeholder Experiences. Journal of Muslim Minority Affairs, 42(3), 291–307. 
https://doi.org/10.1080/13602004.2023.2176068 

Gulson, K. N., & Webb, P. T. (2013). ‘We had to hide we’re Muslim’: Ambient fear, Islamic schools and the 
geographies of race and religion. Discourse: Studies in the Cultural Politics of Education, 34(4), 628–
641. https://doi.org/10.1080/01596306.2013.822623 

Güngen, A. R. (2013). Islamic Schools in Modern Turkey: Faith, Politics and Education. Turkish Studies, 14(3), 
612–616. https://doi.org/10.1080/14683849.2013.833021 

https://doi.org/10.1080/2331186X.2024.2442235
https://doi.org/10.1080/23311983.2025.2492427
https://doi.org/10.1080/1361332990020205
https://doi.org/10.1080/0141620000230103
https://doi.org/10.1080/1369183X.1995.9976471
https://doi.org/10.1080/15210960.2015.1053314
https://doi.org/10.1080/00131946.2011.647147
https://doi.org/10.1080/13603124.2021.2009037
https://doi.org/10.1080/23311886.2022.2150450
https://doi.org/10.1080/17579961.2025.2469351
https://doi.org/10.1080/01416200.2026.2627926
https://doi.org/10.1080/10901027.2026.2673116
https://doi.org/10.1080/23311983.2025.2451502
https://doi.org/10.1080/17539153.2024.2446024
https://doi.org/10.1080/13602004.2020.1773102
https://doi.org/10.1080/13602004.2023.2176068
https://doi.org/10.1080/01596306.2013.822623
https://doi.org/10.1080/14683849.2013.833021


 

99 | 
 

Hamayotsu, K. (2013). The Limits of Civil Society in Democratic Indonesia: Media Freedom and Religious 
Intolerance. Journal of Contemporary Asia, 43(4), 658–677. 
https://doi.org/10.1080/00472336.2013.780471 

Hanafi, Y., Saefi, M., Diyana, T. N., Ikhsan, M. A., Alfan, M., Nusantara, T., Mardhatillah, & Mustakim, S. S. B. 
(2025). Multi-faith partner programme through family project: Navigating students with the Lakum 
Dinukum Waliyadin curriculum. Journal of Beliefs & Values, 1–14. 
https://doi.org/10.1080/13617672.2025.2534883 

Hanafi, Y., Saefi, M., Ikhsan, M. A., Diyana, T. N., Faizin, N., Ramadhan, M. R., Hanifah, U., & Mubarok, N. (2025). 
Recontextualisation of religious moderation teaching for strengthening the identity of Islam 
Nusantara: Lessons learned from faculty in Indonesia. British Journal of Religious Education, 1–11. 
https://doi.org/10.1080/01416200.2025.2524040 

Hanif, M., Maruti, E. S., Anwar, R. N., & Sukarti, S. (2025). Cultivating religious moderation in the life of the 
Buddhist community of Sodong Village (Indonesia): An ethnographic study. Cogent Arts & 
Humanities, 12(1), 2506318. https://doi.org/10.1080/23311983.2025.2506318 

Harsono, J., & Hara, A. E. (2025). From Reaction to Renewal: Civil Islam and the Moral Resilience of Moderate 
Muslims in Post-212 Indonesia. The Review of Faith & International Affairs, 24(1), 96–114. 
https://doi.org/10.1080/15570274.2025.2589040 

Hasan, K., & Juhannis, H. (2024). Religious education and moderation: A bibliometric analysis. Cogent 
Education, 11(1), 2292885. https://doi.org/10.1080/2331186X.2023.2292885 

Hassen, Y. (2013). Making Muslims: The Politics of Religious Identity Construction and Victoria’s Islamic 
Schools. Islam and Christian–Muslim Relations, 24(4), 501–517. 
https://doi.org/10.1080/09596410.2013.813120 

Hidayat, T., & Muzammil, S. (2025). Exploring the consciousness of Islamic religious moderation: A study of 
Tau Jo Nan Ampek philosophy. Culture and Religion, 1–27. 
https://doi.org/10.1080/14755610.2026.2668423 

Høigilt, J. (2013). Islamism and Education: The Nature and Aims of Islamic Schools in the Occupied 
Palestinian Territories. Middle East Critique, 22(1), 63–76. 
https://doi.org/10.1080/19436149.2012.748133 

Jusufi, I. (2025). Albania’s “Religious Harmony” Diplomacy. The Review of Faith & International Affairs, 23(1), 
102–115. https://doi.org/10.1080/15570274.2024.2429270 

Karam, R. A. (2025). Uncertain safety: Uncovering the religious racial socialization process among Muslim 
American families during the 2016 election. Journal of Family Studies, 31(2), 226–250. 
https://doi.org/10.1080/13229400.2024.2433488 

Kazi, T. (2016). The changing dynamics of religious authority on Pakistani religious television. Culture and 
Religion, 17(4), 468–485. https://doi.org/10.1080/14755610.2017.1296011 

Khalil, D., & DeCuir, A. (2018). This is us: Islamic feminist school leadership. Journal of Educational 
Administration and History, 50(2), 94–112. https://doi.org/10.1080/00220620.2018.1439904 

Kristiawan, D., Carter, C., & Picard, M. (2023). Reframing Readers Theatre for teaching EFL: Infusing values 
for peace and conflict prevention for teacher professional development in Indonesian Islamic 
schools’ settings. Research in Drama Education: The Journal of Applied Theatre and Performance, 
28(4), 578–596. https://doi.org/10.1080/13569783.2022.2147816 

Lahmar, F. (2011). Discourses in Islamic educational theory in the light of texts and contexts. Discourse: 
Studies in the Cultural Politics of Education, 32(4), 479–495. 
https://doi.org/10.1080/01596306.2011.601548 

Liederman, L. M. (2000). Pluralism in Education: The display of Islamic affiliation in French and British 
schools. Islam and Christian–Muslim Relations, 11(1), 105–117. 
https://doi.org/10.1080/095964100111544 

Lopes Cardozo, M. T. A., Affiat, R. A., Zaman, F., Irawani, M., & Srimulyani, E. (2022). Silent struggles: Women 
education leaders’ agency for peacebuilding in Islamic schools in post-conflict Aceh. Journal of Peace 
Education, 19(2), 158–181. https://doi.org/10.1080/17400201.2022.2052826 

Memon, N. (2011). What Islamic school teachers want: Towards developing an Islamic teacher education 
programme. British Journal of Religious Education, 33(3), 285–298. 
https://doi.org/10.1080/01416200.2011.595912 

https://doi.org/10.1080/00472336.2013.780471
https://doi.org/10.1080/13617672.2025.2534883
https://doi.org/10.1080/01416200.2025.2524040
https://doi.org/10.1080/23311983.2025.2506318
https://doi.org/10.1080/15570274.2025.2589040
https://doi.org/10.1080/2331186X.2023.2292885
https://doi.org/10.1080/09596410.2013.813120
https://doi.org/10.1080/14755610.2026.2668423
https://doi.org/10.1080/19436149.2012.748133
https://doi.org/10.1080/15570274.2024.2429270
https://doi.org/10.1080/13229400.2024.2433488
https://doi.org/10.1080/14755610.2017.1296011
https://doi.org/10.1080/00220620.2018.1439904
https://doi.org/10.1080/13569783.2022.2147816
https://doi.org/10.1080/01596306.2011.601548
https://doi.org/10.1080/095964100111544
https://doi.org/10.1080/17400201.2022.2052826
https://doi.org/10.1080/01416200.2011.595912


 

100 | 
 

Memon, N. A., Abdalla, M., Chown, D., & Doukmak, N. (2025). Critical dilemmas in leading whole school 
renewal in an Australian Islamic school. International Journal of Leadership in Education, 1–25. 
https://doi.org/10.1080/13603124.2026.2643424 

Memon, N. A., Chown, D., & Alkouatli, C. (2021). Descriptions and enactments of Islamic pedagogy: 
Reflections of alumni from an Islamic Teacher Education Programme. Pedagogy, Culture & Society, 
29(4), 631–649. https://doi.org/10.1080/14681366.2020.1775687 

Merry, M. S. (2005). Advocacy and Involvement: The Role of Parents in Western Islamic Schools. Religious 
Education, 100(4), 374–385. https://doi.org/10.1080/00344080500308512 

Merry, M. S., & Driessen, G. (2005). Islamic schools in three western countries: Policy and procedure. 
Comparative Education, 41(4), 411–432. https://doi.org/10.1080/03050060500300931 

Merry, M. S., & Driessen, G. (2016). On the right track? Islamic schools in the Netherlands after an era of 
turmoil. Race Ethnicity and Education, 19(4), 856–879. 
https://doi.org/10.1080/13613324.2014.985586 

Mishra Tarc, A. R. (2016). Canadian Islamic schools: Unraveling the politics of faith, gender, knowledge, and 
identity. International Journal of Qualitative Studies in Education, 29(1), 130–133. 
https://doi.org/10.1080/09518398.2015.1017853 

Mubin, M. N., Syafii, A., Maemonah, & Leany, M. N. (2025). Fostering Islamic Moderation Among Students 
Through IPNU: A Study of Organizational Learning and Civic Engagement. Child & Youth Services, 1–
21. https://doi.org/10.1080/0145935X.2025.2590429 

Muhajarah, K., & Soebahar, M. E. (2024). Fiqh of tolerance and religious moderation: A study towards 
Indonesia, Malaysia, and Thailand. Cogent Arts & Humanities, 11(1), 2303817. 
https://doi.org/10.1080/23311983.2024.2303817 

Muis, A. (2025). Incorporating religious moderation values into the Islamic religious education curriculum in 
secondary education: A systematic review of goals, experiences, methods, and evaluation. British 
Journal of Religious Education, 48(2), 248–262. https://doi.org/10.1080/01416200.2025.2598619 

Mukhibat, M., Effendi, M., Setyawan, W. H., & Sutoyo, M. (2024). Development and evaluation of religious 
moderation education curriculum at higher education in Indonesia. Cogent Education, 11(1), 
2302308. https://doi.org/10.1080/2331186X.2024.2302308 

Muslih, M. (2021). Islamic schooling, migrant Muslims and the problem of integration in The Netherlands. 
British Journal of Religious Education, 43(2), 196–205. 
https://doi.org/10.1080/01416200.2019.1628004 

Muttaqin, T., Wittek, R., Heyse, L., & Van Duijn, M. (2020). The achievement gap in Indonesia? Organizational 
and ideological differences between private Islamic schools. School Effectiveness and School 
Improvement, 31(2), 212–242. https://doi.org/10.1080/09243453.2019.1644352 

Orenstein, Z., & Weismann, I. (2016). Neither Muslim nor Other: British Secular Muslims. Islam and 
Christian–Muslim Relations, 27(4), 379–395. https://doi.org/10.1080/09596410.2016.1148892 

Owusu-Ansah, D., & Iddrisu, A. (2008). The Philosophy of the Revolution: Thoughts on Modernizing Islamic 
Schools in Ghana. Canadian Journal of African Studies / Revue Canadienne Des Études Africaines, 42(2–
3), 446–466. https://doi.org/10.1080/00083968.2008.10751392 

Purwanto, Y., Firdaus, E., & Faqihuddin, A. (2024). Teaching Religious Moderation to Pre-Service Teachers: 
An Indonesian Case Study. Religious Education, 119(4), 307–320. 
https://doi.org/10.1080/00344087.2024.2385174 

Purwanto, Y., Saepudin, A., Shofaussamawati, Islamy, M. R. F., & Baharuddin, D. (2023). Tasawwuf 
moderation in higher education: Empirical study of Al-Ghazālī’s Tasawwuf contribution to 
intellectual society. Cogent Social Sciences, 9(1), 2192556. 
https://doi.org/10.1080/23311886.2023.2192556 

Putera, G. N. K., Dharmawan, I. G. A., & Gunada, I. W. A. (2025). The role and educational strategy of non-
formal Pasraman institutions as Hindu religious education institutions to support the Golden 
Indonesia Vision. Cogent Education, 13(1), 2658897. 
https://doi.org/10.1080/2331186X.2026.2658897 

Qorib, M., & Umiarso. (2025). The religious moderation model based on the unity of theo-socio-
anthropological values in Muhammadiyah and NU pesantren in Indonesia. Cogent Education, 12(1), 
2584644. https://doi.org/10.1080/2331186X.2025.2584644 

https://doi.org/10.1080/13603124.2026.2643424
https://doi.org/10.1080/14681366.2020.1775687
https://doi.org/10.1080/00344080500308512
https://doi.org/10.1080/03050060500300931
https://doi.org/10.1080/13613324.2014.985586
https://doi.org/10.1080/09518398.2015.1017853
https://doi.org/10.1080/0145935X.2025.2590429
https://doi.org/10.1080/23311983.2024.2303817
https://doi.org/10.1080/01416200.2025.2598619
https://doi.org/10.1080/2331186X.2024.2302308
https://doi.org/10.1080/01416200.2019.1628004
https://doi.org/10.1080/09243453.2019.1644352
https://doi.org/10.1080/09596410.2016.1148892
https://doi.org/10.1080/00083968.2008.10751392
https://doi.org/10.1080/00344087.2024.2385174
https://doi.org/10.1080/23311886.2023.2192556
https://doi.org/10.1080/2331186X.2026.2658897
https://doi.org/10.1080/2331186X.2025.2584644


 

101 | 
 

Qoyyimah, U., Singh, P., Exley, B., Doherty, C., & Agustiawan, Y. (2023). Professional Identity and Imagined 
Student Identity of EIL Teachers in Islamic Schools. Journal of Language, Identity & Education, 22(2), 
121–136. https://doi.org/10.1080/15348458.2020.1833726 

Robison, R., & Hadiz, V. R. (2017). Indonesia: A tale of misplaced expectations. The Pacific Review, 30(6), 895–
909. https://doi.org/10.1080/09512748.2017.1306578 

Rowe, E. (2020). Reading Islamophobia in education policy through a lens of critical race theory: A study of 
the ‘funding freeze’ for private Islamic schools in Australia. Whiteness and Education, 5(1), 54–73. 
https://doi.org/10.1080/23793406.2019.1689159 

Rustina, Nurdin, N., Suharnis, Samsinas, Murniati, Kasmiati, & Elya. (2025). The role of families in narrating 
Kaili ethnic oral traditions to strengthen religious education at elementary schools: An ethnography 
from two villages in Indonesia. Cogent Arts & Humanities, 13(1), 2610053. 
https://doi.org/10.1080/23311983.2025.2610053 

Saada, N. L. (2013). Teachers’ Perspectives on Citizenship Education in Islamic Schools in Michigan. Theory & 
Research in Social Education, 41(2), 247–273. https://doi.org/10.1080/00933104.2013.782528 

Saada, N., & Gross, Z. (2017). Islamic education and the challenge of democratic citizenship: A critical 
perspective. Discourse: Studies in the Cultural Politics of Education, 38(6), 807–822. 
https://doi.org/10.1080/01596306.2016.1191011 

Sahri. (2024). The role of Tharîqat in strengthening nationalism in Indonesia. Cogent Social Sciences, 10(1), 
2347010. https://doi.org/10.1080/23311886.2024.2347010 

Samsul Hady, M., Roibin, Teguh Prastyo, A., Bakar, A., Faslah, R., Malik Fajar Alam, A., Barkah, Q., Himmatin, 
U., Nuyulis Naeni Puspitasari, I., & Abdul Ghani, M. Z. (2025). Cultural transformation: Religious 
moderation from manuscripts heritage to living tradition in Indonesia and Malaysia. Cogent 
Education, 12(1), 2556891. https://doi.org/10.1080/2331186X.2025.2556891 

Sarrouh, B. T. (2021). Elusive inclusion: Comparing the counter-intuitive accommodation policies of Islamic 
schools in Scotland and Quebec. Journal of Ethnic and Migration Studies, 47(7), 1667–1685. 
https://doi.org/10.1080/1369183X.2018.1528868 

Sativa, R. A., Fatmawati, A., & Romadhon. (2023). Supporting modern teaching in Islamic schools: 
Pedagogical best practice for teachers: edited by Ismail Hussein Amzat, New York, Routledge, 2022, 
302 pp., $44.95 (Paperback), ISBN 9781032044866. International Journal of Children’s Spirituality, 
28(2), 94–96. https://doi.org/10.1080/1364436X.2023.2213403 

Somer, M. (2014). Moderation of religious and secular politics, a country’s “centre” and democratization. 
Democratization, 21(2), 244–267. https://doi.org/10.1080/13510347.2012.732069 

Streete, A. (2016). Moderation and religious criticism in William Cartwright’s The Ordinary (1635). The 
Seventeenth Century, 31(1), 17–36. https://doi.org/10.1080/0268117X.2016.1145592 

Strivens, R. (2024). Moderation in early eighteenth-century English Dissent: Philip Doddridge and his 
academy curriculum. History of European Ideas, 50(6), 957–970. 
https://doi.org/10.1080/01916599.2024.2319386 

Suresman, E., & Faqihuddin, A. (2025). From traditional religious leader to actor of social change: A 
comprehensive Systematic literature network analysis the role of a Kyai in Indonesia based on 
scopus database. Cogent Arts & Humanities, 13(1), 2625597. 
https://doi.org/10.1080/23311983.2026.2625597 

Takdir, M. (2025). Moderation reasoning based on religious literacy to prevent radicalisation among 
interfaith Generation Z in Indonesia. International Studies in Catholic Education, 1–16. 
https://doi.org/10.1080/19422539.2025.2568712 

Tan, E. K. B. (2007). Norming “Moderation” in an “Iconic Target”: Public Policy and the Regulation of 
Religious Anxieties in Singapore. Terrorism and Political Violence, 19(4), 443–462. 
https://doi.org/10.1080/09546550701590610 

Theodory, G. C., & Hadbai, M. (1982). Retesting Fiedler’s Contingency Theory in Islamic Schools. The Journal 
of Psychology, 111(1), 15–18. https://doi.org/10.1080/00223980.1982.9923506 

Van Es, M. A., Laan, N. T., & Meinema, E. (2021). Beyond ‘radical’ versus ‘moderate’? New perspectives on the 
politics of moderation in Muslim majority and Muslim minority settings. Religion, 51(2), 161–168. 
https://doi.org/10.1080/0048721X.2021.1865616 

https://doi.org/10.1080/15348458.2020.1833726
https://doi.org/10.1080/09512748.2017.1306578
https://doi.org/10.1080/23793406.2019.1689159
https://doi.org/10.1080/23311983.2025.2610053
https://doi.org/10.1080/00933104.2013.782528
https://doi.org/10.1080/01596306.2016.1191011
https://doi.org/10.1080/23311886.2024.2347010
https://doi.org/10.1080/2331186X.2025.2556891
https://doi.org/10.1080/1369183X.2018.1528868
https://doi.org/10.1080/1364436X.2023.2213403
https://doi.org/10.1080/13510347.2012.732069
https://doi.org/10.1080/0268117X.2016.1145592
https://doi.org/10.1080/01916599.2024.2319386
https://doi.org/10.1080/23311983.2026.2625597
https://doi.org/10.1080/19422539.2025.2568712
https://doi.org/10.1080/09546550701590610
https://doi.org/10.1080/00223980.1982.9923506
https://doi.org/10.1080/0048721X.2021.1865616


 

102 | 
 

Vignato, S. (2012). Devices of Oblivion: How Islamic Schools Rescue ‘Orphaned’ Children from Traumatic 
Experiences in Aceh (Indonesia). South East Asia Research, 20(2), 239–261. 
https://doi.org/10.5367/sear.2012.0107 

Wardi, M., Anggraini, K., & Jeniva, I. (2025). Religious moderation education in Islamic and Catholic schools: 
A systemetic literature review and bibliometric analysis. International Studies in Catholic Education, 
1–23. https://doi.org/10.1080/19422539.2026.2663189 

Widana, I. N. M., & Wirata, I. W. (2023). Strategy of Hindu institutions in maintaining religious harmony in 
Hindu communities in outskirts areas. Cogent Social Sciences, 9(1), 2225837. 
https://doi.org/10.1080/23311886.2023.2225837 

Widigdo, M. S. A., & Awang Pawi, A. A. (2023). “Reason” of political and religious moderation in the book of 
Ghiyāth al-Umam by al-Juwaynī and its contemporary Southeast Asian context. Cogent Arts & 
Humanities, 10(1), 2223815. https://doi.org/10.1080/23311983.2023.2223815 

Yata Mones, A. (2025). Unveiling the colonial heritage: The transformation of Catholic religious education in 
Indonesia. International Studies in Catholic Education, 1–14. 
https://doi.org/10.1080/19422539.2026.2615122 

Zabadi, F., Kaniah, K., Purwaningsih, P., Muhardis, M., Taha, M., Wildan, Sidik, U., Sutejo, S., & Halilah Lubis, R. 
(2025). Strengthening religious harmony among the tobelo and galela ethnic through dolabololo oral 
literature in North halmahera. Cogent Arts & Humanities, 12(1), 2510139. 
https://doi.org/10.1080/23311983.2025.2510139 

Zakiyah, M., Saraswati, D., Ikhsan, M. A., Anas, M., & Yulianto. (2025). Religious inclusion in Indonesia’s 
higher education: A national survey on knowledge, attitudes, and practices among undergraduate 
students. Cogent Education, 12(1), 2536536. https://doi.org/10.1080/2331186X.2025.2536536 

Zine, J. (2007). Safe havens or religious ‘ghettos’? Narratives of Islamic schooling in Canada. Race Ethnicity 
and Education, 10(1), 71–92. https://doi.org/10.1080/13613320601100385 

Zuhdi, M. (2006). Modernization of Indonesian Islamic schools’ curricula, 1945–2003. International Journal 
of Inclusive Education, 10(4–5), 415–427. https://doi.org/10.1080/13603110500430765 

Zulkarnain, Bulan, S., Karya Bakti, I., Nursyah Ismail, S., Najihul Huda, M., & Kusaeri. (2025). Religious 
moderation in Islamic education as an approach to preventing sexual harassment: Implementation 
analysis in Indonesian madrasahs. British Journal of Religious Education, 1–23. 
https://doi.org/10.1080/01416200.2025.2570481 

Zulkarnain, Maisyanah, Bulan, S., Fuad, Z., & Kusaeri. (2025). The dynamics of religious moderation and 
interfaith dialogue in educational institutions: Perspectives from religious educators in Indonesia 
and Malaysia. International Studies in Catholic Education, 1–17. 
https://doi.org/10.1080/19422539.2025.2600994 

 
 

https://doi.org/10.5367/sear.2012.0107
https://doi.org/10.1080/19422539.2026.2663189
https://doi.org/10.1080/23311886.2023.2225837
https://doi.org/10.1080/23311983.2023.2223815
https://doi.org/10.1080/19422539.2026.2615122
https://doi.org/10.1080/23311983.2025.2510139
https://doi.org/10.1080/2331186X.2025.2536536
https://doi.org/10.1080/13613320601100385
https://doi.org/10.1080/13603110500430765
https://doi.org/10.1080/01416200.2025.2570481
https://doi.org/10.1080/19422539.2025.2600994

